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Ⅰ.Introduction 

The aim of this project was to use Project-based Learning (PBL) in a senior 

high school English classroom in Taiwan. Through the Project-based Learning 

curriculum design, it is hoped to develop the students' academic ability while doing 

the research, including students’ data collection ability, creativity, and cooperative 

learning ability. Besides, students’ English reading and writing skills can also be 

improved during this Project-based Learning instruction. During the 9-week program, 

an English class was chosen to conduct the research, and there were 30 10th-graders 

(approximately age 16) who attended this English Project-based Learning research. 

The whole class was divided into eight groups. Each group was asked to submit work 

including English mind mapping, worksheets about an in-depth interview, power 

point presentations, and one short film. The formative assessments were used to check 

students’ projects with pre-test writing, group presentation, and self-evaluation forms. 

The rubrics designed by the teacher were also used to evaluate the students’ 

performances.  

The choice of materials is related to the academic lectures from the textbooks. 

The reading materials include the introduction to Keelung and Northern Taiwan from 

the official website of the Keelung Government, and the relevant texts from the 

websites offered by the Ministry of Foreign Affairs of R.O.C. The series of tasks has 

three separate parts, based on the practice of reading strategy with flexible groupings 

in the pre-task stage, interview activity in the while-task stage, and the practice of 

interview essay writing and oral presentation in the post-task stage. 

The results showed that students benefited from the integration of Project-based 

Learning in the learning process and had established the reading comprehension skills 

in English, such as skimming, scanning, getting the main ideas, and making 

inferences. Both high and low achievers felt proud of gaining the ability to do the 

extensive reading on English websites, select their topic to do a further study about 

the community, design proper wh- questions to conduct an interview with a stranger, 
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and produce short films as the output of the English project with the combination of 

writing and speaking skills in English. Most students mentioned that the most 

impressive part of this project was they were surprised to skim the English website to 

select proper readings, and have such courage to interview someone unknown, and 

produce an English film to speak for their community.  

In addition, the arrangement of flexible grouping made low achievers feel 

supported when practicing reading skills, and high achievers felt excited to discuss the 

reading texts with low achievers since the low achievers also had sufficient 

background knowledge about their discussion topic, their living community.  

To further a connection between the teaching of language arts and digital tools, 

participants learned how to do research about the local culture by using a search 

engine, like Google or Yahoo, to do extensive reading in English through the project. 

Moreover, all the participants were impressed by the beauty of their community and 

decided to pay more attention to local culture. In brief, the integration of 

Project-Based Learning into EFL teaching created an authentic learning environment 

to motivate students to engage with their learning actively, which triggered their inner 

desire to learn English in a confident way.  

 

1.1 Purpose of the study 

The research was meant to examine whether the integration of Project-Based  

Learning into EFL teaching was able to arouse students’ learning motivation in  

English. It was designed to address the following research questions.  

1. Did Project-Based Learning activate EFL learners’ learning motivation?  

2. Was Project-Based Learning beneficial for EFL students’ comprehensive  

input? 

3. Was Project-Based Learning beneficial for EFL students’ comprehensive  

output? 

 

II. Literature Review 
2.1 Project-Based Learning  

2.1.1 What is Project-Based Learning (PBL) 

     Project Based Learning (PBL) is a method of instruction based on having 

students confronted with real-life issues and problems that they find meaningful. 

Students acquire knowledge and skills by determining how to address them and 

working cooperatively for extended periods of time, culminating in realistic products or 

presentations. Definitions of "Project-Based Instruction" include features relating to 

the use of an authentic ("driving") question, a community of inquiry, and the use of 

cognitive (technology-based) tools (Krajcik, Blumenfeld, Marx, & Soloway, 1994; 
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Marx, Blumenfeld, Krajcik, Blunk, Crawford, Kelly, & Meyer, 1994 ) It shifts from 

traditional teaching practices characterized by short, isolated, and teacher-centered 

lessons; instead, it emphasizes learning that can be derived from long-term activities, 

which are interdisciplinary, student-centered, and integrated with real world issues and 

practices (Solomon, 2003; Staff, 2001; Willie, 2001).  

     To capture the uniqueness of Project-Based Learning, five sets of criteria are 

offered, which include centrality, driving question, constructive investigations, 

autonomy, and realism (Thomas, 2000, p. 3-4).  

Criteria Definition Explanation 

Centrality “Projects are central, not 

peripheral to the curriculum” 

Project Based Learning can create a 

knowledge-construction environment for the 

learners.  

Driving 

question 

“projects are focused on 

questions or problems that 

‘drive’ students to encounter 

(and struggle with) the central 

concepts and principals of the 

discipline” 

The tasks are designed as open-ended questions 

for students to investigate the answers. In the 

realistic situation, students learn how to gather 

information and solve problems. 

Constructive 

investigation

s 

“projects involve students in a 

constructive investigation” 

Instead of receiving knowledge from the 

instructor, students learn actively. 

Autonomy “projects are student-driven to 

some significant degree” 

Students work as a team to solve problems and 

accomplish the project. Each student has his 

individual responsibility in the group and he 

needs to communicate his ideas with other group 

members. 

Realism “projects are realistic, not 

school-like” 

The content of the project are authentic materials, 

resources online, or current affairs in the media. 

 

2.1.2 How to do PBL 

The core of Project-Based Learning is content-based instruction, referring to a 

learner-centered approach. There is a topic for the learners to work on. Students are 

engaged in an extensive process of asking questions, using resources, collecting data, 

doing cooperative learning, and developing answers. Project work is focused on an 

open-ended question that students understand through exploring their tasks. There 

students gain the important knowledge and skills at the heart of academic subjects.  

As for the reading materials, Project-Based Learning includes authentic content, 

formative assessment, and teacher facilitation, (Moursund, 1999), cooperative 
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learning, reflection, and incorporation of adult skills (Diehl, Grobe, Lopez, & Cabral, 

1999). Figure 1 represents the general framework of Project-Based Learning, which 

could be divided into three main processes.  

 

Figure 1. General framework of Project-Based Learning Caption 

 

In the planning phase, students within the group choose the topic, do the extensive 

reading, search for resources for needed information, and organize the resources. In 

the implementation or creation phase, students develop the project idea, conduct 

interview questions, do the interview, collect data, combine the contributions of the 

group, and build the project. In the processing phase, the project is shared with other 

groups, feedback is obtained, and then the individual reflects on the project with the 

self-evaluation worksheet. (Han, S. and Bhattacharya, K, 2014) 

 

2.2 In-depth Interview  

An in−depth interview is an open−ended, discovery−oriented method that is well 

suited for describing both program processes and outcomes from the perspective of 

the target audience or key stakeholder. An in−depth interview is a conversation with 

an individual conducted by trained staff. The goal of the interview is to deeply explore 

the respondent's point of view, feelings and perspectives. This type of data collection 

is different from the structured or standardized interview, where the respondent 

receives questions with fixed response categories. The in-depth interview, while 

focused, is discursive and allows the researcher and respondent latitude to explore an 

issue within the framework of guided conversation 

In−depth interviews involve not only asking questions, but the systematic 

recording and documenting of responses coupled with intense probing for deeper 

meaning and understanding of the responses. Thus, in−depth interviewing often 

requires repeated interview sessions with the target subject under study. Unlike focus 

group interviews, in−depth interviews occur with one individual at a time, or 

sometimes pairs of respondents, to provide a more involving experience. 
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As for in-depth interview skill, students learn guided note taking which 

involves the use of “teacher-prepared handouts that ‘guide’ a student through a lecture 

(or text) with standard cues and prepared space in which to write the key facts, 

concepts, and/or relationships” (Konrad, Joseph, & Eveleigh, 2009). In other words, 

“Guided notes are instructor-prepared handouts that provide all students with 

background information and standard cues with specific spaces to write key facts, 

concepts, and/or relationships during the lecture” (Heward, 2009) The purpose of 

using guided notes is that this strategy not only meets the needs of diverse students in 

learning listening but also enforces the development of listening skills for EFL 

learners. 

 

2.3 Differentiated Instruction and flexible grouping  

     Ann Tomlinson came up the idea of “one size doesn’t fit all” which means that 

all students have individual preferences, backgrounds, and needs, so one teaching 

method wouldn’t fit the needs of all students. Therefore, to meet their needs, the 

instruction needs to be differentiated. According to Tomlinson (1999), differentiated 

instruction is a teacher’s response to learner’s needs guided by general principles of 

facilitating a classroom in which attention to individuals is effective. In a 

differentiated classroom, the teacher assumes that different students have different 

needs, so the teacher plans and carries out different learning teaching strategies with 

flexible grouping and tiered activities. In addition, three elements of the curriculum 

can be differentiated (content, process, and product), based on a student’s readiness, 

interest, and learning preferences. (Tomlinson, 2005) 

    Flexible grouping is defined by Ranencich and McKay (1995) as that in which 

“grouping is not static, where members of reading groups change flexibly,” (p.11) It is 

a term that covers a range of grouping strategies for delivering instruction, such as 

whole class, small group, and partner. In a Project-Based Learning environment, 

flexible grouping is the key for students to learn to work cooperatively with group 

members and be independent in doing the individual work; thus, this paper integrates 

flexible grouping into the teaching of the project.  

 

III. Methodology 

3.1 Participants 

The participants in this study were 28 10
th
 graders, 13 females and 15 males, in 

Keelung Municipal High School.  28.6% of the students had a learning proficiency 

of 'A' according to the The Basic Competence Test for Junior High School Students in 

Taiwan; 60.7% had a 'B'; and 28.6% had a 'C'. The participants had learned English 

for four to six years but were not confident in speaking and writing English.  
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3.2 Time required 

The lesson were conducted over six class periods. (50 minutes each) 

 

3.4 Materials and Resources 

(1) References online (Appendix 1) 

(2) Worksheets and handouts 

(3) Computer—Internet ready and Projector 

(4) PowerPoint slides and Short clips 

(5) CD and CD player 

(6) Blackboard 

 

3.4 Flexible Grouping  

     The common difficulty of teaching a diverse group of students with the same 

material meant that some students who needed help the most were not engaged. Thus, 

in order to solve this problem, students in this study were grouped and regrouped 

flexibly according to specific goals, activities, and individual needs in class. 

Teacher-led grouping (including whole-class instruction, small-group instruction, and 

the students working alone in teacher-directed activities) and student-led grouping 

(including performance-based groups and interview-for-option groups) were both 

used. (Valentino, 2005).  

    The students formed and dissolved groups in pre-, while, and post task-based 

learning instruction of reading, avoiding the static nature of grouping patterns in the 

past. The details of grouping forms were shown as follows.  

Stage Tasks Grouping 

Pre-reading stage 1. choice of topics 

2. QAR questions in reading 

3. Search for references 

1. performance-based grouping 

2. whole-class instruction 

pair work  

3. individual work  

While-reading stage 1. Write the outline of the theme of the 

topic you choose 

2. Examine bad interview questions 

3. Practice of writing good wh- 

questions in the interview 

4. Do the interview out of the campus 

5. Write feedback with past tense 

1. Individual work 

2. Expert team grouping 

3.4. Interview-for-option 

groups 

6. Individual work 

Post-reading stage 1. Write the storyboard of a short film 

(introduction body conclusion) 

2. Shoot the film about Keelung in 

1-3. performance-based 

grouping 

4.Individual work 
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English in 2-3 minutes 

3. Share the film in class 

4. Write 2-minute download as a 

review 

 

3.5 Procedure 

3.5.1 Project ideas 

     The title of this project was “An Adventure of Community Brings Ripples of 

Changes.” The purpose was to guide teenagers to feel more confident while they 

discovered more about the world they knew best, including their family and local 

community. By turning students into explorers and journalists, this project offered 

rich opportunities for young adults to explore and share their world. Students 

cultivated storytelling abilities by investigating and interviewing community-based 

cultural stories that were eventually packaged as audio recordings.  

To carry out the project, students discussed their story ideas, conducted 

in-depth interviews with community members, and photographed the people and 

places on which they report. Through critique and revision, students within groups 

found an angle for the story, explored and developed a theme, and decided what he or 

she wanted to say to a specific audience by producing a short film. Finally, the 

Community journalists published their stories online to share with the public. 

 

3.5.2Process 

According to Bridges (1995), the teaching strategy of Project-Based Learning 

has four characteristics:  

(1) Problems will be encountered in the real world to acquire new knowledge.  

(2) The content of the curriculum is organized surrounded around a series of tasks 

and training rather than the discipline. Goals and objectives are regarded as the 

essential elements for the instructor to design the tasks.  

(3) Students work in small groups, cooperate with team members, and take 

responsibility for their own learning. They reach an agreement about how the problem 

should be defined, solved, and students acquire the new knowledge through the 

learning.  

(4) The instructor selects the problem, but doesn't take an active role in presenting the 

content. However, the instructor guides the participants to cultivate related skills, such 

as reading comprehension skills or writing skills to accomplish their project. The 

participants gradually notice the importance of how to apply the relevant skills to the 

project. 
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In brief, Project-Based Learning provides an opportunity for students to learn both 

content and language in a meaningful way, and it is improper to highlight the subject 

of the content only and ignore the essential skills of language teaching. The study 

followed these features in designing a curriculum to create further understanding 

about the local culture in Keelung. It lasted 9 class hours, one hour per week from 

September to November 2014, and comprised three major phases: 

 

Teaching 

process 
tasks assessment 

Selection of 

topic and 

search for 

information 

(3 classes) 

1. 4-corner activity 

2. Selection of the topic 

3. QAR task for reading comprehension 

skills 

4. Grammar focus: past-tense verb 

1. Summaries and written 

reflections  

2. Peer evaluation 

In-depth 

interview 

and report 

about the 

proposed 

topic (4 

classes) 

1. Compare & contrast about good 

interview questions 

2. Grammatical focus: wh- questions 

3. Practice of inquiry questions in an 

interview 

4. Conduction of in-depth interview & data 

collection 

5. 2-minute response for individual 

feedback 

6. Practice of data decode 

7. Storyboard writing of the interview 

8. Grammar focus: past-tense & proper 

inquiry questions 

9. 2-minute Film production  

1. Quick write: Students write a 

brief, timed writing activity. 

Giving students two or three 

minutes to reflect on and 

summarize their learning in 

writing allows them to make 

sense of what they have been 

studying. 

http://store.scholastic.com/co

ntent/stores/media/products/s

amples/21/9780545087421.p

df  

Oral 

exposition 

and 

grammar 

focus (2 

classes) 

1. Film presentation and oral feedback 

2. Proof-reading practice 

3. Film sharing on Edmondo online 

1. Exit card: Exit cards are 

written student responses to 

questions posed at the end of 

Project-Based Learning. 

http://www.lkdsb.net/progra

m/elementary/intermediate/d

i/files/18Strategies%28Exit

%20Cards%29.pdf  

 

http://store.scholastic.com/content/stores/media/products/samples/21/9780545087421.pdf
http://store.scholastic.com/content/stores/media/products/samples/21/9780545087421.pdf
http://store.scholastic.com/content/stores/media/products/samples/21/9780545087421.pdf
http://store.scholastic.com/content/stores/media/products/samples/21/9780545087421.pdf
http://www.lkdsb.net/program/elementary/intermediate/di/files/18Strategies%28Exit%20Cards%29.pdf
http://www.lkdsb.net/program/elementary/intermediate/di/files/18Strategies%28Exit%20Cards%29.pdf
http://www.lkdsb.net/program/elementary/intermediate/di/files/18Strategies%28Exit%20Cards%29.pdf
http://www.lkdsb.net/program/elementary/intermediate/di/files/18Strategies%28Exit%20Cards%29.pdf
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3.5.3 Teacher’s role 

The teacher doesn’t need to be a content expert in order to guide students to do the 

rest of the project. The teacher needs to help students find resources that they may 

help them in the project, be a source of information, coordinate the entire process, and 

provide feedback to help students get through the process. 

 

The following are features of and teaching tips for a Project-based learning 

curriculum for teachers to use in class.  

Features of 

project-based 

learning 

Teaching tips 

Authenticity 

The PBL of the in-depth interview asked students to explore the 

neighborhood off the campus, and understand its cultures and features. 

Furthermore, writing reports and shooting short films let students apply what 

they had learned in the text to a real-world situation. 

Academic 

rigor 

The project asked students to use past tense and wh- questions in authentic 

interview situations. 

Applied 

learning 

The production of a short film about Keelung in English required students to 

use past tenses to complete the project. Also, students applied their 

information literacy skills by compiling the data of the interview in their 

native language into organized information in oral and written English. 

Active 

exploration 

In order to complete the project, students had to skim and scan the resources 

online, and they had to share, discuss, and integrate information in groups.  

 

3.6 Assessment 

The assessment paper focused on evaluating acts of creativity, self-management, 

and teamwork. Within this context, this study was aimed at examining how the use of 

the language arts was applied to the project.  

 

3.7 Data collection 

The data-collection methods and tools for this study included a pre- and 

post-writing test about reading comprehension ability, a questionnaire, students’ 

journals, interviews, and class observations, and quantitative data analysis of the 

individual feedback. In addition, the criteria of the assessment consists of 20% 

cooperative group work and 80% individual worksheets. The purpose was to 

encourage individual students to take responsibility for each task even when they 

work within groups.  
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IV. Data Analysis 

The data analysis procedure included two main phases: descriptive statistical 

data analysis and qualitative data analysis. Regarding the descriptive data, the 

calculation of frequencies and percentages was used. Questionnaires and interviews 

were the primary data source for this study. Observation notes, student’s journals, and 

related documents were used to provide an extensive understanding of the study. 

Pre-test writing was collected to estimate student’s background knowledge about their 

hometown, and the post-test writing in students’ profiles was used by the researcher in 

data interpretation, analyzing the individual improvements in reading comprehension, 

and doing the verification.  

 

V. Results and Discussion 

According to student’s self-evaluation form and questionnaires, what they 

learned through the PBL project can be divided into two categories: learning 

motivation for taking the PBL project and improvements of reading skills through the 

PBL curriculum, as follows: 

 

5.1 Students’ engagement and motivation in Project-Based Learning  

1. According to the analysis of the questionnaires, almost all of the students in 

the interview expressed that the Project-Based Learning combining the 

social study of the local culture with EFL teaching was “tough but 

interesting.” 75% of the students in the questionnaires revealed that they 

were interested in working on in-depth projects (Graph 1).  
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71.4% of the students got involved in authentic affairs and cultivated the ability to 

select an interview topic, analyze the extensive reading resources, and design in-depth 

interview questions (graph 2).  

 

 

5.1.1 Low achievers felt supported when doing the in-depth interview and film  

production 

     Low achievers used to feel depressed when encountering a mass of unknown 

words while reading and writing, but they showed more attentive learning in this 

study since they felt excited to have a further study of a familiar topic, their living 

community, and they felt less pressure as they had the background knowledge to the 

authentic reading material. The teacher observed that some slow learners volunteered 

to select their topic for the interview, and became more attentive in designing 

interview questions. Furthermore, since the film production required strong group 

work with different abilities to accomplish, slow learners became more active in 

showing their talent and transfer their collective data to an organized short film in 

English to introduce their community.   

 

5.1.2 High achievers had a high sense of accomplishment after conducting a  

project-based learning task 

     Most high achievers showed reluctance when they heard this project since they 

were used to paper-and-pen tests all the time, and they were reluctant to work with 

others. Some achievers even mentioned that they preferred to work alone to get better 

scores. However, through a series of project-based learning, almost every student 

showed excitement about expressing what they had discovered in a different field. 

One student mentioned that he never expected that he would gain so much knowledge 

of his learning community, which he had never considered to be important. 

Furthermore, he mentioned that he found that learning English became interesting and 

meaningful with the discussion of a real-life topic and the use of the digital equipment. 
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Another high achiever expressed that it was his first time to be attentive in class 

because the task was as complex as his computer games. In brief, high achievers liked 

this project-based learning task and its multi-skill challenges.    

 

5.2 Reading comprehension ability  

In terms of comprehension input in project-based learning instruction, up to 

82.2% students reflected that they acquired deeper understanding from the authentic 

learning processes. Besides, 78.6% students reported that through repetitive language 

practice in a natural context, they had the opportunity to practice reading skills. 82.1% 

students revealed that the project helped them to address the theme and highlights of 

the topic with real-world concerns (Figure 2).   

Item Agree neutral Disagree 
Totally 

disagree 

I acquire deeper understanding from the authentic 

learning processes 
82.2% 14.3% 3.6% 0% 

I have the opportunity to practice reading skills 

through repetitive language practice in a natural 

context, 

78.6% 21.4% 0% 0% 

the project helps me to address the theme and 

highlights of the topic with real-world concerns 
82.1% 10.7% 3.6% 0% 

I found it helpful and effective to design interview 

questions with the cooperation of flexible grouping 
75% 28.6% 0% 0% 

Figure 3: Survey of comprehensive input 

 

     As for the production of comprehensive output, 75% participants stated that they 

learned how to write proper wh-questions in English, and 67.9% participants revealed 

that the film production with content-based presentation in English empowered their 

speaking skills in English, as shown in figure3.  

Item Agree neutral Disagree 
Totally 

disagree 

I learn how to write proper wh-questions in English. 75% 25% 0% 0% 

the film production with content-based presentation in 

English empowers my speaking skills in English. 
67.9% 28.6% 3.6% 0% 

Figure 3: Survey of comprehensive output 

 

5.2.1 Low achievers felt confident in learning reading comprehension skills 

The researcher observed that low-achievers gained higher learning confidence 

while implementing this authentic social-context learning project. They were more 
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willing to express their opinions than in traditional lectures in class. As low achievers 

worked within heterogeneous groups, they got support from high achievers as they 

accomplished the group task, but since everyone had individual assignments to 

accomplish, low achievers became more independent and responsible in learning. 

Besides, since most students were familiar with their living community, low achievers 

showed their learning confidence in group discussions and interviews since they had 

the background knowledge to the topic. As they did the extensive reading and relevant 

research, they tended to be more active to practice the reading skills. In short, by the 

end of the project-based learning instruction, low achievers became more motivated in 

acquiring reading comprehension skills in English.    

When the study discussed the accomplishment of learning how to design 

questions, low achievers expressed that since they were not good at the skills of 

skimming and scanning, they got stuck in comprehending English resources, and thus 

they had difficulty designing relevant interview questions after doing the extensive 

reading. However, 75%  of students found it helpful and effective to design 

interview questions with the cooperation of flexible grouping (shown as Figure2), and 

low-achievers said they felt confident in working on interview questions within small 

groups. In conducting a PBL web project, students had to collectively make a plan in 

advance, allocate individual work, find supporting resources, go out to collect 

documents, take pictures, and interview people using digital cameras and recorders, 

etc. They applied their newly acquired IT skills and knowledge in real-life situations. 

The students felt that they learned new knowledge and skills from such extracurricular 

activities. 

 

5.2.2 High achievers were more engaged in learning  

Through the project, high achievers were forced to work within groups to do the 

extensive reading, analyze the data, decode the data, figure out the theme, and find out 

an angle for the story, and decide what they wanted to say to a specific audience. High 

achievers guided themselves to take the input and output of reading comprehensive 

skills. Such multi-skill training made high achievers more engaged in practicing 

language arts and social skills. One high achiever mentioned that it was his first time 

to read the reading texts carefully, memorize the useful words, and write a meaningful 

essay about what he gained in this Project-based learning activity. 

 

 

5.3 Inquiry skills and strategies applied to the in-depth interview 

     In the process of the in-depth interview in this study, students looked for an 

authentic topic about the local culture and searched for resources as they worked 
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through the interview questions. Then, they gathered relevant information from the 

extensive reading to write more questions. Later on, students went off the campus to 

interview locals, collected the data, and then came back to present the results. As 

shown in the questionnaires, 53.6% students realized the importance of analyzing the 

data so as to ask better interview questions, 78.5% students stated that the 

peer-evaluation activity helped them to understand how to write proper interview 

questions in English, and 67.9% students expressed that the project enforced their 

ability in English presentation.   

Item Agree neutral Disagree 
Totally 

disagree 

I realized the importance of analyzing the data so as to 

ask better interview questions after conducting this 

project 

53.6% 46.4% 0% 0% 

Peer-evaluation activity helps me to understand how 

to write proper interview questions in English 
78.5% 21.4% 0% 0% 

The project empowered my ability in English 

presentation. 
67.9% 32.1% 0% 0% 

Figure 4: Survey of comprehensive output 

 

In the learning process, the researcher noticed that high achievers felt reluctant to 

learn how to write better interview questions when they read the relevant reading 

materials in the beginning, but they became more active when the class competed in 

writing interview questions and practiced them as a rehearsal to interview the local 

people in the community. Later on, some high achievers felt excited to get meaningful 

data after the interview since their inquiry questions led interviewees to answer more 

details. Others felt depressed and realized the importance of designing good questions. 

One high achiever mentioned that it was really a burden for her groups to design 

proper inquiry questions to do the interview, and she had had doubts when the 

instructor had prompted them to prepare more questions, yet, she felt touched to get 

valuable feedback from the interviewee all because of their well-prepared questions, 

and this project impressed her a lot.  

On the contrary, low achievers were under pressure because they didn’t even 

have the grammatical concept of how to write questions. But these students gained 

more self-confidence due to their sufficient background knowledge of their 

community and repetitive practice in writing good questions. Later on, most 

low-achievers were thrilled to collect abundant data within groups and gained deeper 

knowledge about the community. In brief, students gained both inquiry skills and 

content knowledge about the community in this Project-Based Learning. One low 
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achiever expressed that he felt depressed about learning how to write wh-questions at 

first, but he gained more confidence to offer his ideas while he did the brainstorming 

with other group members since he was familiar with the discussion topic, and then he 

became to encourage himself to write better questions and ask for help from the 

teacher. The most impressive thing in the project to him was to get abundant data 

from the interviewee just due to various inquiry questions prepared by him and his 

group members. 

 

5.4 Gaining deeper knowledge about the local culture and tourism via  

the extensive reading and in-depth interview 

The finding showed that 78.5% students gained deeper knowledge about the 

local culture and tourism in this project, shown as figure 2. Students in this study 

produced short films about their story and uploaded the film on the Facebook. They 

felt proud to be the journalist to present the natural beauty and sight-seeing spots of 

their community. In the follow-up interviews with the students, they mentioned that 

the project raised their awareness of the community and their identity within their 

neighborhood. They were surprised that most of the interviewees were glad that the 

younger generation was concerned about the place they lived in. These students hoped 

to influence more people to love the community and increase local prosperity through 

the short films led by the younger generation. 

 

VI. Limitations of the study 

The present study has certain limitations that need to be taken into account. The 

class was carefully selected for study. The number is too small to be representative of 

the senior-high-school population in Taiwan so the findings cannot be directly 

generalized to the larger population. The validity and the reliability of the study are 

limited by the level of honesty in the participants’ responses to the instruments. 

 

VII. Conclusion 

This study set out to understand, describe, and interpret the uses of 

Project-Based Learning strategy in in senior high schools in Taiwan as a means to 

expand and enhance student learning in EFL teaching. This study reported on 

collaborative learning models and described the effects of applying Project-Based 

Learning in EFL classroom, based on a series of one-hour classes in a freshmen class. 

Eventually, students were required to shoot a two-minute English film to report what 

they had learned about their community. The students benefited from the integration 

of project-based-learning strategy in the learning process and had established 

international connections. 
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According to the connection between the teaching of language arts and digital 

instruments, most participants learned how to do research about the local culture by 

using a search engine, like Google or Yahoo, to do the extensive reading through the 

project. Moreover, their ability to choose a topic for the interview, collect and analyze 

the data, do an in-depth interview with strangers off the campus, and sort information 

was also improved. In addition, the students understood and paid more attention to 

local culture and tourist attractions. 

The findings of this study have two main implications: one finding concerns the 

reading comprehension skills of students aroused by this project-based learning 

strategy. The results demonstrate that the students were capable of figuring out the 

main ideas and details while searching for authentic references from English websites. 

From their discussions, it can be seen that students with sufficient background 

knowledge about their research topic were able to practice reading comprehension 

skills even with many unknown words. For low achievers, the authentic reading texts 

helped them to be confident in doing such a project with high achievers. However, 

this learning process is quite consuming for the instructor. The other implication was 

related to the connection between language arts and digital instruments. Most 

participants learned how to do a research about the local culture by using a search 

engine, like Google or Yahoo, to do the extensive reading through the project. 

Moreover, their ability to choose a topic for the interview, collect and analyze the data, 

do an in-depth interview with strangers off the campus, and sort information was also 

improved. In addition, the students understood and paid more attention to local culture 

and tourist attractions. 
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Reference to Introduce Keelung 

Bargain dining at Keelung’s Miaokou 

http://www.culture.tw/index.php?option=com_content&task=view&id=790&Itemid=

157  

Baimiweng Fort(Holland Castle): 
http://118.163.184.194:9999/ScenicSpots/Detail.aspx?Guid=E1_376570000A_00000
9  

Keelung City government: https://www.klcg.gov.tw/en/01/01_2_5.jsp  

Keelung Ghost Festival 

+culture.tw: 

http://www.culture.tw/index.php?option=com_content&task=view&id=894&Itemid=

157  

Keelung, guide to Taipei.com 

http://guidetotaipei.com/visit/keelung-%E5%9F%BA%E9%9A%86   

Taiwanese secrets, Travel & Living Guide: 

http://www.taiwanese-secrets.com/keelung.html  

http://pirun.ku.ac.th/~btun/papert/design.pdf
http://www.bobpearlman.org/BestPractices/PBL_Research.pdf
http://www.eduplace.com/science/profdev/articles/valentino.html
http://www.culture.tw/index.php?option=com_content&task=view&id=790&Itemid=157
http://www.culture.tw/index.php?option=com_content&task=view&id=790&Itemid=157
http://118.163.184.194:9999/ScenicSpots/Detail.aspx?Guid=E1_376570000A_000009
http://118.163.184.194:9999/ScenicSpots/Detail.aspx?Guid=E1_376570000A_000009
https://www.klcg.gov.tw/en/01/01_2_5.jsp
http://www.culture.tw/index.php?option=com_content&task=view&id=894&Itemid=157
http://www.culture.tw/index.php?option=com_content&task=view&id=894&Itemid=157
http://guidetotaipei.com/visit/keelung-基隆
http://www.taiwanese-secrets.com/keelung.html
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Taiwan Tourist Shuttle Bus: Dragon Palace Treasure Hunt Route: 

http://www.gokeelung.com.tw/en/  

台灣海洋記錄第三部：基隆嶼 KEELUNG ISLAND（FULL HD 1080）

https://www.youtube.com/watch?v=RHkbkzFDUpM  

https://www.youtube.com/watch?v=RHkbkzFDUpM
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Appendix 1:  

An Adventure of Community Brings Ripples of Changes (1) 

Name: _________________   No. __________ 

(1) Four corner activity 

Directions: Please read the following questions and choose one corner of the classroom to stand in for 

your answer.  

 

Question:  

“What is my favorite part of my community that I would introduce to foreigners?” 

1. Somewhere outdoors, like a park, woods, field, playground, beach, etc. 

2. My family; a friend or relative; or someone I adore very much. 

3. A business, like a specific restaurant, store, gym, pool, or similar establishment. 

4.  A community or science center, museum, zoo, or similar building. 

   

 
 

Front door 

Somewhere outdoors, like a park, woods, field, 

playground, beach, etc. 

A business, like a specific restaurant, store, gym, 

pool, or similar establishment. 

My family; a friend or relative; or someone I 

adore very much. 

A community or science center, museum, zoo, or 

similar building. 

Back door 

(2) Choice of Topics 

Directions:  

Role A: Introduce the city where you live to your partner in 2 minutes. (non-stop) 

Role B: Rephrase the report in 2 sentences, and then ask 2 questions, “Why…?”  “do you mean…?” 

 Question Answer 

1.  

 

 

 

2.  

 

 

 

 Pair Discussion 

Question: Why do you want to introduce your city in this way? 

Answer: ________________________________________________________________________ 

 Choice of Topics 

My choice: ______________________________________________________________________ 

Platform 
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(3) Choice Board Activity  

Questioning: 

 

Write 3 Questions you have  

about the reading or 

complete the 5 ²ƘΩǎ chart. 

 

 

Main Idea: 

 

What is the main idea of 

the text? Write 2 

supporting details. 

 

Making Predictions: 

 

Write a list of two things that 

you think will happen next. 

 

Clarification: 

 

Ask the author 3 questions 

to clarify any obscurities in 

the text.  

 

 

 

Visualizing: 

 

Take notes and draw a 

graphic organizer/ outline. 

Compare/Contrast: 

 

Make a chart about what is 

similar or different in the 

reading material, compared 

to another text, topic, or 

character. 

 

Making 

Connections: 

 

What do you have in 

common? 

~~Text to Self 

~~Text to Text 

~~Text to World 

 

Summary: 

 

Write a short summary, 

including a beginning, 

middle, and end. 

 

 

Making Inferences: 

 

Form an opinion about 

something that is based on 

information you already 

have. 

(eg. Does the author 

approve/ disapprove of...?)  
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(4) QAR activity  

Directions:  

1. Read the following article about the brief history of Keelung and write a graphic organizer.  

2. Write QAR questions about this article. 

 

Questions with answers 

In the text  In the head Author and Me 

   

   

   

   

   

   

Thesis statement of this article 

 

Key words to learn: 

1.                         2.                      3. 

4.                         5.                      6. 

If I were the author, I would introduce… because…. 

 

QAR video: https://www.youtube.com/watch?v=RKPf2sfW7ck  

 

 

(5) Grammar Focus: wh- questions 

Directions: modify the following sentences into wh- questions 

 His troops were forced to return when they encountered strong storms

 

 The Waimu Shan Seashore and park offer a long strip of some really scenic views of the sea.

 

 Fish lovers will be interested in making a stop at Kanziding Fish Market.

 

 

https://www.youtube.com/watch?v=RKPf2sfW7ck
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An Adventure of Community Brings Ripples of Changes (2) 

 

Name: _________________   No. __________ 

 (1)Search for references 

Directions: Research various sources (Internet and library) to gain some background knowledge about your 

topic. You should read at least 3 different and credible texts.  

 title Key words  Main idea 

1  

 

  

2  

 

  

3  

 

  

 

Directions: List full references to the texts below.  

Ex. 1. Experiencing rural life in a fishing village: culture.tw 

1. 

2. 

3. 

 

(2) Outline practice  

A. Write the outline of the theme of the topic you choose 

Directions: Outline what you have learned from the reading and references, identity interesting aspects or 

what you already knew, and then raise questions about what you are still confused by or do not understand. 

 Outline/ mind map: 
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 Identify Interesting aspects  

 

 

 

 

 

 Raise questions you find confusing or don’t know and you would like to ask the interviewee for further 

answers. 

1. 

2. 

3. 

 
B. Examine bad Interview questions 

Directions: give comments about these examples, and modify them into better questions. 

1. Do you like seafood in Keelung? A better question would be~ 

2. Which place do you like?  

3. Do you like dance?  

4. Do you like Keelung?  

5. Do you often eat seafood?  

C. Review good interview questions 

Directions: watch the short film and check which kinds of questions that the interviewer 

asked.  

 type example V 

1. Opened-ended questions “What was your childhood in Keelung like?”  

2. Closed-ended questions: “When were you born?”  

3. Sensory questions  “How did the city smell?”  

4. Meaning-seeking questions 

(fact & opinions) 

“What is your opinion about the celebration 

of the ghost festival?” 

 

5. Probing questions/ 

clarification questions: 

“Can you tell me something more about the 

taboo on the ghost festival?” 
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An Adventure of Community Brings Ripples of Changes (3) 

Name: _________________   No. __________ 

(1) In-depth interview  

Topic: ______________________________________________________________ Date:  

1. Discuss the handout “Questions to Guide You in Learning about a Person and His/Her Community” in 
groups.  

2. Select 2-3 of these questions, and add 2 questions that you would like to ask. Develop a written set of 
interview questions that you plan to use in your interview.  

3. Interview one person who is familiar with your topic, and ask questions about their experiences at your 
age related to your topic.  

4. Interview can be done in Mandarin, but you need to translate the answers to English.  
5. Make sure you use “Past tense verbs” in your answers. 

Interviewer: Interviewee:  

Question: 
1. 
 

Response: 

2.  

 

3.  

 

4.  

 

5.  

 

6.  

 

My feedback to 
compose interview 
questions 

It was □helpful/ □unhelpful for me to search for background knowledge first, and 
then compose interview questions because _______________________________ 
 

The unforgettable/ 
interesting thing in 
the interview 

 

 

The knowledge I 
gained in the 
interview 

 

 

The drawback I 
would overcome next 
time 

 

 

The mood I felt from 
the interviewee, and 
I guessed… 

 

My comments to my 
group members. 

 

 

 

 

 

 

 

Photo with the interviewee Photo about Keelung provided by the interviewee 
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  Peer-review: 

Questions from Group _____________ 

Topic: __________________________ 

General opinions:  

_______________________________________________________ 

Questions are in-depth 
AND factual. 

1. 
 
 
2. 
 
 
3. 
 
 

Questions could be 
modified this way. 

1. 
 
 
2. 
 
 

 

 Self-evaluation checklist of Interviewing 

CATEGORY 4 3 2 1 

Labeling □The student put the date of 

the interview, place of the 
interview, full name of the 
person being interviewed, and 
the full name of the person 
being interviewed on the 
videotape, audiotape, or report. 

□The student included the 

date of the interview, place 
of the interview, and full 
name of the person being 
interviewed on the 
videotape, audiotape, or 
report. 

□The student included 

the date of the interview 
and full name of the 
person being interviewed 
on the videotape, 
audiotape, or report. 

□The student forgot 

to put the date of the 
interview OR the full 
name of the person 
being interviewed on 
the videotape, 
audiotape, or report. 

Note-taking □The interviewer took 

occasional notes during the 
interview, but usually 
maintained focus on the person 
rather than the notes. Notes 
were added to immediately after 
the interview so facts were not 
lost. 

□The interviewer took 

occasional notes during the 
interview, but usually 
maintained focus on the 
person rather than the notes. 
No additional notes were 
taken. 

□The interviewer took 

notes during the 
interview, but did so in a 
way that interrupted the 
\"flow\" of the interview. 
Additional notes may, or 
may not, have been taken. 

□The interviewer 

took no notes during 
or after the interview. 

Videograph
y □Video does not rock/shake 

and the focus is excellent 
throughout. 

□Video does not 

rock/shake and the focus is 
adequate throughout. 

□Video has a little 

rocking or shaking, but 
the focus is excellent 
throughout. 

□The video 

rocks/shakes often OR 
the focus is not 
adequate. 

Sound 
Quality □Both the interviewer and the 

person being interviewed can be 
heard/understood very clearly 
on the tape with no wind or 
background noise. 

□Both the interviewer and 

the person being 
interviewed can be 
heard/understood very 
clearly on the tape but there 
is some wind or background 
noise. 

□The person being 

interviewed can be 
heard/understood very 
clearly on the tape but the 
interviewer\'s voice is not 
easily heard. 

□The sound quality 

is poor making it hard 
to hear/understand the 
person being 
interviewed. 
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An Adventure of Community Brings Ripples of Changes (4) 

(1) Film Story Board: 

Title of the film:                            Producers:                           

PAGE NO  

SLATE

場次 

Draft 

畫面草圖(影像) 

Title  

標題/側標字幕 

Dubbing / subtitle 

配音與中英字幕 

 

01  

Introduction: 

 

 

  

02  

Body (Interview, 

research, observation of 

the community) 

 

 

 

 

  

03     

04     

05  

Conclusion: 
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(2) Essay writing: My adventure of community brings ripples of changes 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Self-Evaluation checklist 

CATEGORY 4 3 2 1 

Formatting & 
Editing 

The student edited 
and organized the 
transcript in a way 
that made the 
information clear and 
interesting. 

The student edited 
and organized the 
transcript in a way 
that made the 
information clear. 

The student edited 
and organized the 
transcript but the 
information was not 
as clear or as 
interesting as it 
could have been. 

The student did 
NOT edit or 
organize the 
transcript. 

Report 
Writing 

The report is well 
organized and 
contains accurate 
quotations and facts 
taken from the 
interview. 

The report is well 
organized and 
contains accurate 
facts taken from the 
interview. 

The report contains 
accurate quotations 
and facts taken from 
the interview. 

The report is 
lacking facts and 
quotations from 
the interview OR 
the quotes and 
facts are not 
accurately 
reported. 
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An Adventure of Community Brings Ripples of Changes (5) 

Task 5: Packing your suitcase     Name: _________________   No. __________ 

Directions: Write down your feedback about what you have learned in the series of 

tasks.

 

Knowledge I 

learned  

Skills I 

learned  

Awareness this subject and 

myself 

Attitudes/ Feelings toward my 

teacher and team members 
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Appendix 2:  

  

Pre-test assessment Gallery walk 

  

Analysis of better in-depth interview questions Design of in-depth interview questions 

  

1st level of decoding: discuss about the interview 

data, determine the meaning of the information, and 

delete unrelated messages. 

2nd level of decoding: Search further information 

from the references 

  

3rd level of decoding: find coherence while shooting 

the film 

Post-test assessment: interview essay 
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基隆市立中山高級中學參與活動回饋單 

親愛的夥伴，您好： 
請您依本次活動的感受，提供寶貴建議，以作為日後辦理參考，再次謝謝您！ 

填妥後請交與承辦人員。 

演講/活動主題：  Facing history and my country          日期：  103-1 學期   

 

一、基本資料 

1. 性別 男 53.6% 女 46.4%  

2. 英文基本能力測驗入學成績 A級 28.6% B級 60.7% C級 10.7% 

 

二、(1)PBL 學習動機 

 

非 
常 
同 
意 

還 
不 
錯 

還 
可 
以 

不 
同 
意 

未 
作 
答 

3. 事先閱讀與基隆文化相關的英文文章有助於我對 

採訪主題的認識。 
32.1% 46.4% 21.4% 0% 0% 

4. 我學會事先搜集與主題有關的中英文章。 25% 46.4% 25% 3.6% 0% 

5. 閱讀與主題有關的文章有助於設計問題並強化思考

能力。 
10.7% 42.9% 46.4% 0% 0% 

6. 小組合作設計問題比我獨自設計問題有效率。 32.1% 39.3% 28.6% 0% 0% 

7. 在練習撰寫英文採訪問題時，我學習到如何寫英 

文問句。 
28.6% 46.4% 25% 0% 0% 

8. 此次採訪的學習過程能提升我與陌生人的溝通 

表達能力。 
28.6% 53.6% 17.9% 0% 0% 

9. 我喜歡此次專題的練習，並進一步關懷基隆人、事、 

物。 
25% 50% 25% 0% 0% 

(2)英文閱讀與寫作      

10. 透過閱讀、認識基隆讓我比較清楚基隆的人文特 

色主軸。 
17.9% 64.3% 14.3% 3.6% 0% 

11. 透過觀摩同學的問題讓我了解如何撰寫優良的採 

訪問題。 
32.1% 46.4% 21.4% 0% 0% 

12. 透過此次英文閱讀與撰寫能提升我對文章的鑑賞 

與分析能力。 
17.9% 60.7% 21.4% 0% 0% 

(3)PBL 專題製作感想      

13. 透過此次專題製作能強化我的英文書面表達能力。 28.6% 39.3% 32.1% 0% 0% 

14. 透過小組影片裡英文介紹的練習能訓練我的演說 

技巧。 
25% 42.9% 28.6% 3.6% 0% 

15. 透過小組影片剪輯能讓我更清楚自己採訪的主題 

與重點。 
32.1% 50% 10.7% 3.6% 3.6% 
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16. 藉由小組影片、投影片製作與報告能加深我對基 

隆的了解與文章的理解。 
32.1% 46.4% 17.9% 0% 3.6% 

 

三、學習歷程反思 

1. 試簡述在此次的學習歷程中，令我印象最深刻的事? 為什麼?  (小題題號為學生座號) 

(1) 製作影片，在製作的過程中學習了怎麼操作影片程式，從不會操作一直到能完整製

作一個影片，雖然過程很監(艱)難，但回頭看這段過程，是值得的。 

(2) 是我的組員分工合作非常和諧，各司其職也沒爭執。 

(3) 是我們這組的團隊合作最令我印象深刻，還有用英文製作影片和向陌生人訪問。 

(4) 可以跟採訪地點的當地人了解他們的故事，而且很有感觸。 

(5) 製作影片的時候，因為我花了很多時間鑽研剪輯影片程式，學習到了很多功能。 

(7) 採訪過程，之前從未有類似作業。 

(8) 看到從未看過的景色，像我這次去了白米甕砲臺，所以我看到了夜景，甚至期待基

隆其它景色。 

(9) 要將影片打上字幕，因為打字在影片上真的超難，要對聲音時要對好久，但是這樣

除了能練習英文外，也可以接觸到電腦領域。 

(10)與陌生人交談，努力培養自己的談話能力。 

(11)在訪問的過程與外國人的對話，因為雖然我們的英文講得不是很好，但是他們也都

很有耐心的聽完我們的問題，也都回答我們的問題回答的很仔細。 

(12)去白米甕拍影片，因為第一次訪問人，心情很緊張。 

(13)訪問當地居民，因為可以讓我知道怎麼和陌生人對話。 

(14)在尋找人專訪時，那個人還要求我們先幫他佈置那天活動的會場。 

(15)訪問當地人的過程，讓我們了解他們的心酸。 

(16)資料找錯，很蠢。 

(17)拍影片，好緊張。 

(18)了解報告的方式及看出自己的不足。 

(19)實地訪問是我收獲最多的地方，因為能實際了解當地所面臨的問題。 

(20)魯肉飯很好吃。 

(21)採訪的時候，風景很漂亮。 

(22) It was impression that I interviewed a stranger. Because he was happy to meet us. He 

shared all he knew with us. 

(23)去採訪廟口攤販，因為老闆非常的熱情。 

(25)完全找不到人可以訪問，因為當地人不願意錄影。 

(26)做 PPT，因為是我的第一次嘗試。 

(27)每天都很晚睡，而且一起外出訪問，做作業做很久，而且訪問花費 250 元，故深刻。 

(28)第一天我和組員們一起去廟口，但是魚店的老闆都很忙，於是我們隔天又跑去外木

山，幸好外木山協和里里長有空，於是我們就訪問他。 

(29)畫心智圖，因為許久未曾動筆創作的我，久違的設計了一個心智圖，竟未退步反而

有進步。 

(30)影片剪輯，因為那讓我連熬到 3、4 點都做不完，嚴重影響我那一陣子的成績。 

2. 藉由此次的學習歷程，我希望如何運用所學替基隆向世界發聲?  (小題題號為學生座號) 

(1) 可以利用不同的角度拍攝整個基隆，把基隆的特色介紹給大家，加深大家對基隆的

印象，把基隆這地方推廣到全世界。 

(2) 拍出基隆最美的一面，並用真心感受基隆向人訴說基隆。 
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(3) 拍攝影片、訪談，深入介紹這基隆這城市放上網路。 

(4) 基隆好山好水，藉由影片的介紹，讓更多人知道基隆的美 。 

(5) 製作影片，將影片放在網路平台上讓大家看到。 

(7) 影片拍攝。 

(8) 透過我們的所學所用，例如：繪畫製作廣告、影片，讓世界看見基隆，我最希望能

把基隆變成藝術之城，變成觀光景點。 

(9) 可以自己拍影片，介紹基隆的更多地方，讓全世界的人知道這塊土地的美好。 

(10)努力推廣基隆的文化，當文化介紹員。 

(11)製作影片讓更多人知道基隆。 

(12)運用網路，去讓外國可以更加明白這塊土地。 

(13)可以將各個影片加上 fb，讓全世界看到。 

(14)做影片上傳 You tube ，讓更多人看見基隆，對基隆有更多認識。 

(15)替基隆宣傳，以自己所學過的技能來協助。 

(16)而(額)外的影片。 

(17)拍出基隆最美的一面。 

(18)出去發揚光大，在外宣傳。 

(19)拍攝一部介紹基隆影片並上傳至 You tube。 

(20)建設基隆，使之美麗。 

(21)採訪大眾。 

(22) Keelung is the poor city in Taiwan. So I hope we can develop our feature. By doing so, 

the world mighe know more about Keelung soon. 

(23)拍基隆的美麗之處，做影片上傳 You tube。 

(25)基隆的觀光影片，加深對基隆的印象，把基隆這地方推廣到全世界。 

(26)從自己做起。 

(27)基隆是好地方。 

(28)把我們做的影片 Po 到 You tube，讓大家知道基隆的美。 

(29)繪畫、沙畫的影片能呈現許多意境，可以的話，我希望自己能夠學會沙畫，並將其

運用自如。 

(30)當我們問到勝勛的父親是否鼓勵年輕人捕魚，他說：「人生只要不怕苦，沒什麼事是

困難的。我支持兒子的每一項決定，只要堅持到底就可以了。」漁夫是看天吃飯，

但他對現在的生活很知足，也很開心年輕人願意了解他的工作。此次學到很多以前

不知道的知識，也希望下次自己的製作影片技巧能更成熟，可以拍出更好的影片～    

(31) 「 經過上禮拜的課程，我知道了很多我以前所不知道的基隆，包括基隆的歷史、

文化等等，才知道基隆港對於古時候的人原來很重要。還知道了「外木山」這個景

點，因為我不是在地人，所以對基隆認知很少，但透過這次學習，了解很多。」 

(32) After the interview, I learned how to communicate with strangers and how to design good 

questions. Also, I learned more about Keelung, the place I live. I interviewed a 

middle-aged lady in BaiMeiWang fort, who has lived in Keelung for thirty years. At the 

end of the interview, she mentioned that she would make her efforts to make Keelung a 

better city. What she said surprised me a lot since I never expected her have such ideas. I 

really respected her. 


