The Use of Project-Based Learning (PBL)

in EFL Classroom

Stella Liao
Keelung Zhong-Shan Municipal High School
Seed Teacher in English Education Resource Center

I .Introduction

The aim of this project was to use Project-based Learning (PBL) in a senior
high school English classroom in Taiwan. Through the Project-based Learning
curriculum design, it is hoped to develop the students' academic ability while doing
the research, including students’ data collection ability, creativity, and cooperative
learning ability. Besides, students’ English reading and writing skills can also be
improved during this Project-based Learning instruction. During the 9-week program,
an English class was chosen to conduct the research, and there were 30 10th-graders
(approximately age 16) who attended this English Project-based Learning research.
The whole class was divided into eight groups. Each group was asked to submit work
including English mind mapping, worksheets about an in-depth interview, power
point presentations, and one short film. The formative assessments were used to check
students’ projects with pre-test writing, group presentation, and self-evaluation forms.
The rubrics designed by the teacher were also used to evaluate the students’
performances.

The choice of materials is related to the academic lectures from the textbooks.
The reading materials include the introduction to Keelung and Northern Taiwan from
the official website of the Keelung Government, and the relevant texts from the
websites offered by the Ministry of Foreign Affairs of R.O.C. The series of tasks has
three separate parts, based on the practice of reading strategy with flexible groupings
in the pre-task stage, interview activity in the while-task stage, and the practice of
interview essay writing and oral presentation in the post-task stage.

The results showed that students benefited from the integration of Project-based
Learning in the learning process and had established the reading comprehension skills
in English, such as skimming, scanning, getting the main ideas, and making
inferences. Both high and low achievers felt proud of gaining the ability to do the
extensive reading on English websites, select their topic to do a further study about
the community, design proper wh- questions to conduct an interview with a stranger,



and produce short films as the output of the English project with the combination of
writing and speaking skills in English. Most students mentioned that the most
impressive part of this project was they were surprised to skim the English website to
select proper readings, and have such courage to interview someone unknown, and
produce an English film to speak for their community.

In addition, the arrangement of flexible grouping made low achievers feel
supported when practicing reading skills, and high achievers felt excited to discuss the
reading texts with low achievers since the low achievers also had sufficient
background knowledge about their discussion topic, their living community.

To further a connection between the teaching of language arts and digital tools,
participants learned how to do research about the local culture by using a search
engine, like Google or Yahoo, to do extensive reading in English through the project.
Moreover, all the participants were impressed by the beauty of their community and
decided to pay more attention to local culture. In brief, the integration of
Project-Based Learning into EFL teaching created an authentic learning environment
to motivate students to engage with their learning actively, which triggered their inner
desire to learn English in a confident way.

1.1 Purpose of the study

The research was meant to examine whether the integration of Project-Based

Learning into EFL teaching was able to arouse students’ learning motivation in

English. It was designed to address the following research questions.

1. Did Project-Based Learning activate EFL learners’ learning motivation?

2. Was Project-Based Learning beneficial for EFL students’ comprehensive
input?

3. Was Project-Based Learning beneficial for EFL students’ comprehensive
output?

Il. Literature Review
2.1 Project-Based Learning
2.1.1 What is Project-Based Learning (PBL)

Project Based Learning (PBL) is a method of instruction based on having
students confronted with real-life issues and problems that they find meaningful.
Students acquire knowledge and skills by determining how to address them and
working cooperatively for extended periods of time, culminating in realistic products or
presentations. Definitions of "Project-Based Instruction™ include features relating to
the use of an authentic ("driving™) question, a community of inquiry, and the use of
cognitive (technology-based) tools (Krajcik, Blumenfeld, Marx, & Soloway, 1994,



Marx, Blumenfeld, Krajcik, Blunk, Crawford, Kelly, & Meyer, 1994 ) It shifts from
traditional teaching practices characterized by short, isolated, and teacher-centered
lessons; instead, it emphasizes learning that can be derived from long-term activities,
which are interdisciplinary, student-centered, and integrated with real world issues and
practices (Solomon, 2003; Staff, 2001; Willie, 2001).

To capture the uniqueness of Project-Based Learning, five sets of criteria are
offered, which include centrality, driving question, constructive investigations,
autonomy, and realism (Thomas, 2000, p. 3-4).

Criteria Definition Explanation
Centrality “Projects are central, not Project Based Learning can create a
peripheral to the curriculum” knowledge-construction environment for the
learners.
Driving “projects are focused on The tasks are designed as open-ended questions
question questions or problems that for students to investigate the answers. In the

‘drive’ students to encounter
(and struggle with) the central
concepts and principals of the

discipline”

realistic situation, students learn how to gather
information and solve problems.

Constructive
investigation

“projects involve students in a

constructive investigation”

Instead of receiving knowledge from the
instructor, students learn actively.

S
Autonomy | “projects are student-driven to | Students work as a team to solve problems and
some significant degree” accomplish the project. Each student has his
individual responsibility in the group and he
needs to communicate his ideas with other group
members.
Realism “projects are realistic, not The content of the project are authentic materials,

school-like”

resources online, or current affairs in the media.

2.1.2 How to do PBL
The core of Project-Based Learning is content-based instruction, referring to a

learner-centered approach. There is a topic for the learners to work on. Students are
engaged in an extensive process of asking questions, using resources, collecting data,
doing cooperative learning, and developing answers. Project work is focused on an
open-ended question that students understand through exploring their tasks. There
students gain the important knowledge and skills at the heart of academic subjects.

As for the reading materials, Project-Based Learning includes authentic content,
formative assessment, and teacher facilitation, (Moursund, 1999), cooperative



learning, reflection, and incorporation of adult skills (Diehl, Grobe, Lopez, & Cabral,
1999). Figure 1 represents the general framework of Project-Based Learning, which
could be divided into three main processes.

Figure 1. General framework of Project-Based Learning Caption

In the planning phase, students within the group choose the topic, do the extensive
reading, search for resources for needed information, and organize the resources. In
the implementation or creation phase, students develop the project idea, conduct
interview questions, do the interview, collect data, combine the contributions of the
group, and build the project. In the processing phase, the project is shared with other
groups, feedback is obtained, and then the individual reflects on the project with the
self-evaluation worksheet. (Han, S. and Bhattacharya, K, 2014)

2.2 In-depth Interview

An in—depth interview is an open—ended, discovery—oriented method that is well
suited for describing both program processes and outcomes from the perspective of
the target audience or key stakeholder. An in—depth interview is a conversation with
an individual conducted by trained staff. The goal of the interview is to deeply explore
the respondent's point of view, feelings and perspectives. This type of data collection
is different from the structured or standardized interview, where the respondent
receives questions with fixed response categories. The in-depth interview, while
focused, is discursive and allows the researcher and respondent latitude to explore an
issue within the framework of guided conversation

In—depth interviews involve not only asking questions, but the systematic

recording and documenting of responses coupled with intense probing for deeper
meaning and understanding of the responses. Thus, in—depth interviewing often
requires repeated interview sessions with the target subject under study. Unlike focus
group interviews, in—depth interviews occur with one individual at a time, or
sometimes pairs of respondents, to provide a more involving experience.



As for in-depth interview skill, students learn guided note taking which
involves the use of “teacher-prepared handouts that ‘guide’ a student through a lecture
(or text) with standard cues and prepared space in which to write the key facts,
concepts, and/or relationships” (Konrad, Joseph, & Eveleigh, 2009). In other words,
“Guided notes are instructor-prepared handouts that provide all students with
background information and standard cues with specific spaces to write key facts,
concepts, and/or relationships during the lecture” (Heward, 2009) The purpose of
using guided notes is that this strategy not only meets the needs of diverse students in
learning listening but also enforces the development of listening skills for EFL
learners.

2.3 Differentiated Instruction and flexible grouping

Ann Tomlinson came up the idea of “one size doesn’t fit all” which means that
all students have individual preferences, backgrounds, and needs, so one teaching
method wouldn’t fit the needs of all students. Therefore, to meet their needs, the
instruction needs to be differentiated. According to Tomlinson (1999), differentiated
instruction is a teacher’s response to learner’s needs guided by general principles of
facilitating a classroom in which attention to individuals is effective. In a
differentiated classroom, the teacher assumes that different students have different
needs, so the teacher plans and carries out different learning teaching strategies with
flexible grouping and tiered activities. In addition, three elements of the curriculum
can be differentiated (content, process, and product), based on a student’s readiness,
interest, and learning preferences. (Tomlinson, 2005)

Flexible grouping is defined by Ranencich and McKay (1995) as that in which
“grouping is not static, where members of reading groups change flexibly,” (p.11) It is
a term that covers a range of grouping strategies for delivering instruction, such as
whole class, small group, and partner. In a Project-Based Learning environment,
flexible grouping is the key for students to learn to work cooperatively with group
members and be independent in doing the individual work; thus, this paper integrates
flexible grouping into the teaching of the project.

[11. Methodology
3.1 Participants

The participants in this study were 28 10" graders, 13 females and 15 males, in
Keelung Municipal High School. 28.6% of the students had a learning proficiency
of 'A' according to the The Basic Competence Test for Junior High School Students in
Taiwan; 60.7% had a 'B"; and 28.6% had a 'C'. The participants had learned English
for four to six years but were not confident in speaking and writing English.



3.2 Time required
The lesson were conducted over six class periods. (50 minutes each)

3.4 Materials and Resources

(1) References online (Appendix 1)

(2) Worksheets and handouts

(3) Computer—Internet ready and Projector
(4) PowerPoint slides and Short clips

(5) CD and CD player

(6) Blackboard

3.4 Flexible Grouping

The common difficulty of teaching a diverse group of students with the same
material meant that some students who needed help the most were not engaged. Thus,
in order to solve this problem, students in this study were grouped and regrouped
flexibly according to specific goals, activities, and individual needs in class.
Teacher-led grouping (including whole-class instruction, small-group instruction, and
the students working alone in teacher-directed activities) and student-led grouping
(including performance-based groups and interview-for-option groups) were both
used. (Valentino, 2005).

The students formed and dissolved groups in pre-, while, and post task-based
learning instruction of reading, avoiding the static nature of grouping patterns in the
past. The details of grouping forms were shown as follows.

Stage Tasks Grouping

Pre-reading stage 1. choice of topics 1. performance-based grouping
2. QAR questions in reading 2. whole-class instruction
3. Search for references ->pair work

3. individual work

While-reading stage | 1. Write the outline of the theme of the | 1. Individual work

topic you choose 2. Expert team grouping
2. Examine bad interview questions 3.4. Interview-for-option

Practice of writing good wh- groups

questions in the interview 6. Individual work

4. Do the interview out of the campus
5. Write feedback with past tense

Post-reading stage 1. Write the storyboard of a short film | 1-3. performance-based

(introduction >body —>conclusion) | grouping
2. Shoot the film about Keelung in 4.Individual work




English in 2-3 minutes

3. Share the film in class

4. Write 2-minute download as a
review

3.5 Procedure
3.5.1 Project ideas

The title of this project was “An Adventure of Community Brings Ripples of
Changes.” The purpose was to guide teenagers to feel more confident while they
discovered more about the world they knew best, including their family and local
community. By turning students into explorers and journalists, this project offered
rich opportunities for young adults to explore and share their world. Students
cultivated storytelling abilities by investigating and interviewing community-based
cultural stories that were eventually packaged as audio recordings.

To carry out the project, students discussed their story ideas, conducted
in-depth interviews with community members, and photographed the people and
places on which they report. Through critique and revision, students within groups
found an angle for the story, explored and developed a theme, and decided what he or
she wanted to say to a specific audience by producing a short film. Finally, the
Community journalists published their stories online to share with the public.

3.5.2Process

According to Bridges (1995), the teaching strategy of Project-Based Learning
has four characteristics:
(1) Problems will be encountered in the real world to acquire new knowledge.
(2) The content of the curriculum is organized surrounded around a series of tasks
and training rather than the discipline. Goals and objectives are regarded as the
essential elements for the instructor to design the tasks.
(3) Students work in small groups, cooperate with team members, and take
responsibility for their own learning. They reach an agreement about how the problem
should be defined, solved, and students acquire the new knowledge through the
learning.
(4) The instructor selects the problem, but doesn't take an active role in presenting the
content. However, the instructor guides the participants to cultivate related skills, such
as reading comprehension skills or writing skills to accomplish their project. The
participants gradually notice the importance of how to apply the relevant skills to the
project.




In brief, Project-Based Learning provides an opportunity for students to learn both
content and language in a meaningful way, and it is improper to highlight the subject
of the content only and ignore the essential skills of language teaching. The study
followed these features in designing a curriculum to create further understanding
about the local culture in Keelung. It lasted 9 class hours, one hour per week from
September to November 2014, and comprised three major phases:

Teaching

tasks assessment
process
Selection of | 1. 4-corner activity 1. Summaries and written
topic and 2. Selection of the topic reflections
search for 3. QAR task for reading comprehension 2. Peer evaluation
information skills
(3 classes) | 4. Grammar focus: past-tense verb
In-depth 1. Compare & contrast about good 1. Quick write: Students write a
interview interview questions brief, timed writing activity.
and report | 2. Grammatical focus: wh- questions Giving students two or three
about the 3. Practice of inquiry questions in an minutes to reflect on and
proposed interview summarize their learning in
topic (4 4. Conduction of in-depth interview & data writing allows them to make
classes) collection sense of what they have been
5. 2-minute response for individual studying.
feedback http://store.scholastic.com/co
6. Practice of data decode ntent/stores/media/products/s
7. Storyboard writing of the interview amples/21/9780545087421.p
8. Grammar focus: past-tense & proper df
inquiry questions
9. 2-minute Film production
Oral 1. Film presentation and oral feedback 1. Exit card: Exit cards are
exposition | 2. Proof-reading practice written student responses to
and 3. Film sharing on Edmondo online questions posed at the end of
grammar Project-Based Learning.
focus (2 http://www.lkdsb.net/progra
classes) m/elementary/intermediate/d

i/files/18Strateqies%28EXit
%20Cards%29.pdf



http://store.scholastic.com/content/stores/media/products/samples/21/9780545087421.pdf
http://store.scholastic.com/content/stores/media/products/samples/21/9780545087421.pdf
http://store.scholastic.com/content/stores/media/products/samples/21/9780545087421.pdf
http://store.scholastic.com/content/stores/media/products/samples/21/9780545087421.pdf
http://www.lkdsb.net/program/elementary/intermediate/di/files/18Strategies%28Exit%20Cards%29.pdf
http://www.lkdsb.net/program/elementary/intermediate/di/files/18Strategies%28Exit%20Cards%29.pdf
http://www.lkdsb.net/program/elementary/intermediate/di/files/18Strategies%28Exit%20Cards%29.pdf
http://www.lkdsb.net/program/elementary/intermediate/di/files/18Strategies%28Exit%20Cards%29.pdf

3.5.3 Teacher’s role

The teacher doesn’t need to be a content expert in order to guide students to do the
rest of the project. The teacher needs to help students find resources that they may
help them in the project, be a source of information, coordinate the entire process, and

provide feedback to help students get through the process.

The following are features of and teaching tips for a Project-based learning
curriculum for teachers to use in class.

Features of
project-based

Teaching tips

learning
The PBL of the in-depth interview asked students to explore the
Authenticity neighborhood off the campus, and understand its cultures and features.
Furthermore, writing reports and shooting short films let students apply what
they had learned in the text to a real-world situation.
Academic The project asked students to use past tense and wh- questions in authentic
rigor interview situations.
The production of a short film about Keelung in English required students to
Applied use past tenses to complete the project. Also, students applied their
learning information literacy skills by compiling the data of the interview in their
native language into organized information in oral and written English.
Active In order to complete the project, students had to skim and scan the resources
exploration online, and they had to share, discuss, and integrate information in groups.

3.6 Assessment
The assessment paper focused on evaluating acts of creativity, self-management,

and teamwork. Within this context, this study was aimed at examining how the use of
the language arts was applied to the project.

3.7 Data collection

The data-collection methods and tools for this study included a pre- and
post-writing test about reading comprehension ability, a questionnaire, students’
journals, interviews, and class observations, and quantitative data analysis of the
individual feedback. In addition, the criteria of the assessment consists of 20%
cooperative group work and 80% individual worksheets. The purpose was to
encourage individual students to take responsibility for each task even when they
work within groups.



V. Data Analysis

The data analysis procedure included two main phases: descriptive statistical
data analysis and qualitative data analysis. Regarding the descriptive data, the
calculation of frequencies and percentages was used. Questionnaires and interviews
were the primary data source for this study. Observation notes, student’s journals, and
related documents were used to provide an extensive understanding of the study.
Pre-test writing was collected to estimate student’s background knowledge about their
hometown, and the post-test writing in students’ profiles was used by the researcher in
data interpretation, analyzing the individual improvements in reading comprehension,
and doing the verification.

V. Results and Discussion

According to student’s self-evaluation form and questionnaires, what they
learned through the PBL project can be divided into two categories: learning
motivation for taking the PBL project and improvements of reading skills through the
PBL curriculum, as follows:

5.1 Students’ engagement and motivation in Project-Based Learning
1. According to the analysis of the questionnaires, almost all of the students in
the interview expressed that the Project-Based Learning combining the
social study of the local culture with EFL teaching was “tough but
interesting.” 75% of the students in the questionnaires revealed that they
were interested in working on in-depth projects (Graph 1).

| like this project, and | learn more
about my community

No idea isagree

25%

M Agree
H No idea
i Disagree

M Toally disagree




71.4% of the students got involved in authentic affairs and cultivated the ability to
select an interview topic, analyze the extensive reading resources, and design in-depth
interview questions (graph 2).

| learn to analyze the extensive
reading resources in order to design
in-depth interview questions
4% , 0%

w . M Agree
E No idea

i Disagree

M Toally disagree

5.1.1 Low achievers felt supported when doing the in-depth interview and film

production

Low achievers used to feel depressed when encountering a mass of unknown
words while reading and writing, but they showed more attentive learning in this
study since they felt excited to have a further study of a familiar topic, their living
community, and they felt less pressure as they had the background knowledge to the
authentic reading material. The teacher observed that some slow learners volunteered
to select their topic for the interview, and became more attentive in designing
interview questions. Furthermore, since the film production required strong group
work with different abilities to accomplish, slow learners became more active in
showing their talent and transfer their collective data to an organized short film in
English to introduce their community.

5.1.2 High achievers had a high sense of accomplishment after conducting a
project-based learning task

Most high achievers showed reluctance when they heard this project since they
were used to paper-and-pen tests all the time, and they were reluctant to work with
others. Some achievers even mentioned that they preferred to work alone to get better
scores. However, through a series of project-based learning, almost every student
showed excitement about expressing what they had discovered in a different field.
One student mentioned that he never expected that he would gain so much knowledge
of his learning community, which he had never considered to be important.
Furthermore, he mentioned that he found that learning English became interesting and
meaningful with the discussion of a real-life topic and the use of the digital equipment.
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Another high achiever expressed that it was his first time to be attentive in class
because the task was as complex as his computer games. In brief, high achievers liked

this project-based learning task and its multi-skill challenges.

5.2 Reading comprehension ability

In terms of comprehension input in project-based learning instruction, up to
82.2% students reflected that they acquired deeper understanding from the authentic
learning processes. Besides, 78.6% students reported that through repetitive language
practice in a natural context, they had the opportunity to practice reading skills. 82.1%
students revealed that the project helped them to address the theme and highlights of

the topic with real-world concerns (Figure 2).

. Totally
Item Agree | neutral | Disagree | .
disagree
| acquire deeper understanding from the authentic
. 82.2% | 14.3% | 3.6% 0%
learning processes
| have the opportunity to practice reading skills
through repetitive language practice in a natural 78.6% | 21.4% 0% 0%
context,
the project helps me to address the theme and
N o 82.1% | 10.7% | 3.6% 0%
highlights of the topic with real-world concerns
| found it helpful and effective to design interview
75% | 28.6% 0% 0%

questions with the cooperation of flexible grouping

Figure 3: Survey of comprehensive input

As for the production of comprehensive output, 75% participants stated that they
learned how to write proper wh-questions in English, and 67.9% participants revealed

that the film production with content-based presentation in English empowered their

speaking skills in English, as shown in figure3.

_ Totally
Item Agree | neutral | Disagree |
disagree
| learn how to write proper wh-questions in English. 75% | 25% 0% 0%
the film production with content-based presentation in
67.9% | 28.6% | 3.6% 0%

English empowers my speaking skills in English.

Figure 3: Survey of comprehensive output

5.2.1 Low achievers felt confident in learning reading comprehension skills
The researcher observed that low-achievers gained higher learning confidence

while implementing this authentic social-context learning project. They were more
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willing to express their opinions than in traditional lectures in class. As low achievers
worked within heterogeneous groups, they got support from high achievers as they
accomplished the group task, but since everyone had individual assignments to
accomplish, low achievers became more independent and responsible in learning.
Besides, since most students were familiar with their living community, low achievers
showed their learning confidence in group discussions and interviews since they had
the background knowledge to the topic. As they did the extensive reading and relevant
research, they tended to be more active to practice the reading skills. In short, by the
end of the project-based learning instruction, low achievers became more motivated in
acquiring reading comprehension skills in English.

When the study discussed the accomplishment of learning how to design
questions, low achievers expressed that since they were not good at the skills of
skimming and scanning, they got stuck in comprehending English resources, and thus
they had difficulty designing relevant interview questions after doing the extensive
reading. However, 75% of students found it helpful and effective to design
interview questions with the cooperation of flexible grouping (shown as Figure2), and
low-achievers said they felt confident in working on interview questions within small
groups. In conducting a PBL web project, students had to collectively make a plan in
advance, allocate individual work, find supporting resources, go out to collect
documents, take pictures, and interview people using digital cameras and recorders,
etc. They applied their newly acquired IT skills and knowledge in real-life situations.
The students felt that they learned new knowledge and skills from such extracurricular
activities.

5.2.2 High achievers were more engaged in learning

Through the project, high achievers were forced to work within groups to do the
extensive reading, analyze the data, decode the data, figure out the theme, and find out
an angle for the story, and decide what they wanted to say to a specific audience. High
achievers guided themselves to take the input and output of reading comprehensive
skills. Such multi-skill training made high achievers more engaged in practicing
language arts and social skills. One high achiever mentioned that it was his first time
to read the reading texts carefully, memorize the useful words, and write a meaningful
essay about what he gained in this Project-based learning activity.

5.3 Inquiry skills and strategies applied to the in-depth interview
In the process of the in-depth interview in this study, students looked for an
authentic topic about the local culture and searched for resources as they worked
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through the interview questions. Then, they gathered relevant information from the
extensive reading to write more questions. Later on, students went off the campus to
interview locals, collected the data, and then came back to present the results. As
shown in the questionnaires, 53.6% students realized the importance of analyzing the
data so as to ask better interview questions, 78.5% students stated that the
peer-evaluation activity helped them to understand how to write proper interview
questions in English, and 67.9% students expressed that the project enforced their
ability in English presentation.

) Totally
Item Agree | neutral | Disagree | .
disagree
| realized the importance of analyzing the data so as to
ask better interview questions after conducting this 53.6% | 46.4% 0% 0%
project
Peer-evaluation activity helps me to understand how
. . . . . 78.5% | 21.4% 0% 0%
to write proper interview questions in English
The project empowered my ability in English
Prel . P Y Y J 67.9% | 32.1% 0% 0%
presentation.

Figure 4: Survey of comprehensive output

In the learning process, the researcher noticed that high achievers felt reluctant to
learn how to write better interview questions when they read the relevant reading
materials in the beginning, but they became more active when the class competed in
writing interview questions and practiced them as a rehearsal to interview the local
people in the community. Later on, some high achievers felt excited to get meaningful
data after the interview since their inquiry questions led interviewees to answer more
details. Others felt depressed and realized the importance of designing good questions.
One high achiever mentioned that it was really a burden for her groups to design
proper inquiry questions to do the interview, and she had had doubts when the
instructor had prompted them to prepare more questions, yet, she felt touched to get
valuable feedback from the interviewee all because of their well-prepared questions,
and this project impressed her a lot.

On the contrary, low achievers were under pressure because they didn’t even
have the grammatical concept of how to write questions. But these students gained
more self-confidence due to their sufficient background knowledge of their
community and repetitive practice in writing good questions. Later on, most
low-achievers were thrilled to collect abundant data within groups and gained deeper
knowledge about the community. In brief, students gained both inquiry skills and
content knowledge about the community in this Project-Based Learning. One low
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achiever expressed that he felt depressed about learning how to write wh-questions at
first, but he gained more confidence to offer his ideas while he did the brainstorming
with other group members since he was familiar with the discussion topic, and then he
became to encourage himself to write better questions and ask for help from the
teacher. The most impressive thing in the project to him was to get abundant data
from the interviewee just due to various inquiry questions prepared by him and his
group members.

5.4 Gaining deeper knowledge about the local culture and tourism via

the extensive reading and in-depth interview

The finding showed that 78.5% students gained deeper knowledge about the
local culture and tourism in this project, shown as figure 2. Students in this study
produced short films about their story and uploaded the film on the Facebook. They
felt proud to be the journalist to present the natural beauty and sight-seeing spots of
their community. In the follow-up interviews with the students, they mentioned that
the project raised their awareness of the community and their identity within their
neighborhood. They were surprised that most of the interviewees were glad that the
younger generation was concerned about the place they lived in. These students hoped
to influence more people to love the community and increase local prosperity through
the short films led by the younger generation.

V1. Limitations of the study

The present study has certain limitations that need to be taken into account. The
class was carefully selected for study. The number is too small to be representative of
the senior-high-school population in Taiwan so the findings cannot be directly
generalized to the larger population. The validity and the reliability of the study are
limited by the level of honesty in the participants’ responses to the instruments.

VII. Conclusion
This study set out to understand, describe, and interpret the uses of

Project-Based Learning strategy in in senior high schools in Taiwan as a means to
expand and enhance student learning in EFL teaching. This study reported on
collaborative learning models and described the effects of applying Project-Based
Learning in EFL classroom, based on a series of one-hour classes in a freshmen class.
Eventually, students were required to shoot a two-minute English film to report what
they had learned about their community. The students benefited from the integration
of project-based-learning strategy in the learning process and had established
international connections.
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According to the connection between the teaching of language arts and digital
instruments, most participants learned how to do research about the local culture by
using a search engine, like Google or Yahoo, to do the extensive reading through the
project. Moreover, their ability to choose a topic for the interview, collect and analyze
the data, do an in-depth interview with strangers off the campus, and sort information
was also improved. In addition, the students understood and paid more attention to
local culture and tourist attractions.

The findings of this study have two main implications: one finding concerns the
reading comprehension skills of students aroused by this project-based learning
strategy. The results demonstrate that the students were capable of figuring out the
main ideas and details while searching for authentic references from English websites.
From their discussions, it can be seen that students with sufficient background
knowledge about their research topic were able to practice reading comprehension
skills even with many unknown words. For low achievers, the authentic reading texts
helped them to be confident in doing such a project with high achievers. However,
this learning process is quite consuming for the instructor. The other implication was
related to the connection between language arts and digital instruments. Most
participants learned how to do a research about the local culture by using a search
engine, like Google or Yahoo, to do the extensive reading through the project.
Moreover, their ability to choose a topic for the interview, collect and analyze the data,
do an in-depth interview with strangers off the campus, and sort information was also
improved. In addition, the students understood and paid more attention to local culture
and tourist attractions.
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Reference to Introduce Keelung

Bargain dining at Keelung’s Miaokou
http://www.culture.tw/index.php?option=com content&task=view&id=790&Itemid=

157

Qmiweng Fort(Holland Castle):
http://118.163.184.194:9999/ScenicSpots/Detail.aspx?Guid=E1 376570000A 00000
9

Keelung City government: https://www.klcg.gov.tw/en/01/01 2 5.jsp

Keelung Ghost Festival

+culture.tw:
http://www.culture.tw/index.php?option=com_content&task=view&id=894&Itemid=
157

Keelung, guide to Taipei.com
http://guidetotaipei.com/visit/keelung-%E5%9F%BA%E9%9A %86

Taiwanese secrets, Travel & Living Guide:

http://www.taiwanese-secrets.com/keelung.html
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http://pirun.ku.ac.th/~btun/papert/design.pdf
http://www.bobpearlman.org/BestPractices/PBL_Research.pdf
http://www.eduplace.com/science/profdev/articles/valentino.html
http://www.culture.tw/index.php?option=com_content&task=view&id=790&Itemid=157
http://www.culture.tw/index.php?option=com_content&task=view&id=790&Itemid=157
http://118.163.184.194:9999/ScenicSpots/Detail.aspx?Guid=E1_376570000A_000009
http://118.163.184.194:9999/ScenicSpots/Detail.aspx?Guid=E1_376570000A_000009
https://www.klcg.gov.tw/en/01/01_2_5.jsp
http://www.culture.tw/index.php?option=com_content&task=view&id=894&Itemid=157
http://www.culture.tw/index.php?option=com_content&task=view&id=894&Itemid=157
http://guidetotaipei.com/visit/keelung-基隆
http://www.taiwanese-secrets.com/keelung.html

Taiwan Tourist Shuttle Bus: Dragon Palace Treasure Hunt Route:
http://www.gokeelung.com.tw/en/

oA E ek = 3% 0 s KEELUNG ISLAND (FULL HD 1080 )
https://www.youtube.com/watch?v=RHkbkzFDUpM



https://www.youtube.com/watch?v=RHkbkzFDUpM

Appendix 1:

An Adventureof Community Brings Ripples of Chandéas
Name: No.

(1) Four corner activity

Directions:Please read the following questions and choose one corner of the classroom to stand in for
your answer.

Question:

“What is my favorite part of my community that
1. Somewhere outdoors, like a park, woods, field, playground, beach, etc.

2. My family; a friend or relative; or someone | adore very much.

3. Abusiness, like a specific restaurant, store, gym, pool, or similar establishment.

4

A community or science center, museum, zoo, or similar building.

Platform
I:IFront door
Somewhere outdoors, like a park, woods, field, A business, like a specific restaurant, store, gym,
playground, beach, etc. pool, or similar establishment.
My family; a friend or relative; or someone | A community or science center, museum, zoo, or
adore very much. similar building.

I:I Back door
(2) Choice of Topics

Directions:
Role A: Introduce the city where you live to your partner in 2 minutes. (non-stop)
Role B: Rephrase the report in 2 sentences, and then ask 2 questions, “Why...?” “do you mean...?”

Question Answer

@ Pair Discussion
Question: Why do you want to introduce your city in this way?
Answer:

® Choice of Topics
My choice:
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(3) Choice Board Activity

Questioning:

Write 3 Questions you have
about the reading or
completethe 52 K Qfart.

Main Idea:

What is the main idea of
the text? Write 2
supporting details.

Making Predictions:

Write a list of two things that
you think will happen next.

Clarification:

Ask the author 3 questions

to clarify any obscurities in

Visualizing:

Take notes and draw a

graphic organizer/ outline.

Compare/Contrast:

Make a chart about what is

similar or different in the

the text. reading material, compared
to another text, topic, or
character.
Making Summary: Making Inferences:
Connections:

What do you have in
common?
~~Text to Self
~~Text to Text
~~Text to World

Write a short summary,
including a beginning,

middle, and end.

Form an opinion about
something that is based on
information you already
have.

(eg. Does the ahor
approve/ disapprove of...?)
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(4) QAR activity

Directions:
1. Read the following article about the brief history of Keelung and write a graphic organizer.
2. Write QAR questions about this article.

Questions with answers

In the text In the head Author and Me

Thesis statement of this article

Key words to learn:
1. 2.
4, 5.

If | were the author, | would introduce... because....

QAR video: https://www.youtube.com/watch?v=RKPf2sfW7ck

(5) Grammar Focus: wh- questions

Directions:modify the following sentences into wh- questions

= <@ His troops were forced to return when they encountered strong storms

9

BaD The Waimu Shan Seashore and park offer a long strip of some really scenic views of the sea.
9

BaD Fish lovers will be interested in making a stop at Kanziding Fish Market.

9
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https://www.youtube.com/watch?v=RKPf2sfW7ck

An Adventureof Community Brings Ripples of Chand@s

Name: No.

(1)Search for references

Directions Research various sources (Internet and library) to gain some background knowledge about your

topic. You should read at least 3 different and credible texts.

title Key words Main idea

Directions List full references to the texts below.

Ex. 1. Experiencing rural life in a fishing villagelture.tw

1.

2.

3.

(2) Outline practice

A. Write the outline of the theme of the topic you choose
Directions: Outline what you have learned from the reading and references, identity interesting aspects or
what you already knew, and then raise questions about what you are still confused by or do not understand.

® Outline/ mind map:
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® Identify Interesting aspects

® Raise questions you find confusing or don’t know and you would like to ask the interviewee for further

answers.

B. Examine hd Interview questions
Directions: give comments about these examples, and modify them into better questions.

1. Do you like seafood in Keelung? A better question would be~

2. Which place do you like?

3. Doyou like dance?

4. Do you like Keelung?

5. Do you often eat seafood?

C. Review good interview questions
Directions: watch the short film and check which kinds of questions that the interviewer
asked.

type example Vv

1. | Opened-ended questions “What was your childhood in Keelung like?”

2. | Closed-ended questions: “When were you born?”

3. | Sensory questions “How did the city smell?”

4. | Meaning-seeking questions | “What is your opinion about the celebration
(fact & opinions) of the ghost festival?”

5. | Probing questions/ “Can you tell me something more about the
clarification questions: taboo on the ghost festival?”
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An Adventureof Community Brings Ripples of Chaesy(3)

Name:

No.

(1) In-depth interview

Topic:

Date:

1. Discuss the handout “Questions to Guide You in Learning about a Person and His/Her Community” in

groups.

2. Select 2-3 of these questions, and add 2 questions that you would like to ask. Develop a written set of
interview questions that you plan to use in your interview.

3. Interview one person who is familiar with your topic, and ask questions about their experiences at your
age related to your topic.

4. Interview can be done in Mandarin, but you need to translate the answers to English.
5. Make sure you use “Past tense verbs” in your answers.

Interviewer:

Interviewee:

Question:
1.

Response:

My feedback to
compose interview
questions

It was ohelpful/ ounhelpful for me to search for background knowledge first, and
then compose interview questions because

The unforgettable/
interesting thing in
the interview

The knowledge |
gained in the
interview

The drawback |
would overcome next
time

The mood I felt from
the interviewee, and
| guessed...

My comments to my
group members.

Photo with the interviewee Photo about Keelung provided by the interviewee
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® Peer-review:

Questions from Group

General opinions:

Topic:
Questions are in-depth 1.
AND factual.
2.
3.
Questions could be 1.
modified this way.
2.

e Self-evaluation checklist of Interviewing

CATEGORY | 4 3 2 1

Labeling [IThe student put the date of [(IThe student included the | [IThe student included [ The student forgot
the interview, place of the date of the interview, place | the date of the interview to put the date of the
interview, full name of the of the interview, and full and full name of the interview OR the full
person being interviewed, and name of the person being person being interviewed | name of the person
the full name of the person interviewed on the on the videotape, being interviewed on
being interviewed on the videotape, audiotape, or audiotape, or report. the videotape,
videotape, audiotape, or report. | report. audiotape, or report.

Note-taking | 16 interviewer took U The interviewer took O The interviewer took [ The interviewer
occasional notes during the occasional notes during the | notes during the took no notes during
interview, but usually interview, but usually interview, but did so in a or after the interview.
maintained focus on the person | maintained focus on the way that interrupted the
rather than the notes. Notes person rather than the notes. | \"flow\" of the interview.
were added to immediately after | No additional notes were Additional notes may, or
the interview so facts were not taken. may not, have been taken.
lost.

Videograph | v/ideo does not rock/shake IVideo does not [IVideo has a little [The video

y and the focus is excellent rock/shake and the focus is | rocking or shaking, but rocks/shakes often OR
throughout. adequate throughout. the focus is excellent the focus is not

throughout. adequate.
ZOUL;T;SV [IBoth the interviewer and the | [1Both the interviewer and | [1The person being [The sound quality

person being interviewed can be
heard/understood very clearly
on the tape with no wind or
background noise.

the person being
interviewed can be
heard/understood very
clearly on the tape but there
is some wind or background
noise.

interviewed can be
heard/understood very
clearly on the tape but the
interviewer\'s voice is not
easily heard.

is poor making it hard
to hear/understand the
person being
interviewed.
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An Adventureof Community Brings Ripples of Changd3
(1) Film Story Board:

Title of the film:

Producers:

PAGE NO

SLATE |Draft
m | R (FR)

01

02

03

04

05

Title
T/ (A

Dubbing / subtitle
Bie = B rp o

Introduction:

Body (Interview,
research, observation o

the community)

Conclusion:
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(2) ESSély writing: My adventure of community brings ripples of changes

contains accurate
guotations and facts
taken from the
interview.

contains accurate
facts taken from the
interview.

and facts taken from
the interview.

® Self-Evaluation checklist
CATEGORY |4 3 2 1

Formatting & | The student edited The student edited The student edited The student did

Editing and organized the and organized the and organized the NOT edit or
transcript in a way transcript in a way transcript but the organize the
that made the that made the information was not | transcript.
information clear and | information clear. as clear or as
interesting. interesting as it

could have been.
Report The report is well The report is well The report contains | The report is
Writing organized and organized and accurate quotations | lacking facts and

guotations from
the interview OR
the quotes and
facts are not
accurately
reported.
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An Adventureof Community Brings Ripples of Chand&$

Task 5: Packing your suitcase Name: No.

Directions: Write down your feedback about what you have learned in the series of

tasks.

Attitudes/Feelingstowardmy

teacher and team members




Appendix 2:

Pre-test assessment

Gallery walk
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1st level of decoding: discuss about the interview
data, determine the meaning of the information, and

delete unrelated messages.

2nd level of decoding: Search further information
from the references
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3rd level of decoding: find coherence while shooting

the film

Post-test assessment: interview essay

29




AR 27 L3l FRrAagfvaE

ME o B
FlREALFER SRR REFFER LD LAY 0 B A |

wEL & 3 % 0 Facing history and my country p i 103-1 53

1. Hw] F 53. 6% - 46. 4%
2. B A At Pl NY Aw28.6% B=60.7 Cx=10.7%

= ~()PBL # ¥ 1

E & & * *
¥ # ¥ e i3
i

3. iiﬁﬁ% i ApB ehE Y 2 R EONAE 90 (046 4% 21.4% 0% 0%

) /w"‘
% ' ’?\:Empupa °

4. i\ﬁgii:&ﬂ CER SN R 25% 46.4% 25% 3.6% 0%
R & L AEF Mene § 5 o0 ARS8 1 0 10 7 42, 0% 46, 4% 0% 0%
I;'I: J o
]S TR RAD A b P R R AL R 32.1% 39.3% 28.6% 0% 0%
EAVERECHGEAG ASVICTRE e eay 2% 0% 0
< el o
v " ij}%; PEVEALASARIEL A PEL 98 6%53.6%17.9% 0% 0%
SEREAS N °
O NP ELSABIARY > Ll HBPALS ~F o5 505 9545 0% 0%
Fooo

Q#E> RFL B
10, HE R R ARE A FOF AR DA T H 17 9y 64.3% 14.3% 3.6% 0%

R

11, SEAF & Pl EA T 2o £ 8 2 o 32.1% 46.4% 21. 4% 0% 0%
25 B AE -
f@;‘kmv R SER GRS H Y 17 9560, %21 4% 0% 0%
BT A .

(3)PBL &g TR &8

13, S0 A SATRICR RO NAH S F5 ALY o BOHIJIIK K 0K

14 S& ) 2 S AES NG DRY RPIRIDEE o5y 4.0 28.6% 3.6% 0%
HIT o

15. B w5 TR EA L0 = P DI 39 1y 50% 10.7% 3.6% 3. 6%

30



LT8R 2 i SR HA 39 1946, 4% 17.9% 0% 3. 6%

WA At e E Y AR > 4 B R E? HHA? ()REESEEL AR

(1) Wigg s > Lﬁlﬁmﬁﬁ g2y k& «“#ﬁ FRE AR o KA g RIT- E Pl R FE
T— BRE > BEAREARRE (DL 2w 5;"?—‘] BERiEA ) L EFano

(2) Eeme B o a1 fiE2EF oy & 7 H B ;‘;iﬁ o

(3) LA g M 4 (Fho s A gRA o BF P FR WER S e A A PR

(4) 7 LR S g B 4T R aed 6 2 G A -

(5) WiTH F ehpfiz » F15 AT 13 E%Fé*é%?ﬁﬂf;ﬁﬁ%%‘ﬂi“ CE YR R

(7) #3202 w8 KRG o ivE o

(8) ;"uj\ FiEhF o A 9 K L oA RE AT FLA

TR e

9) Q%ﬁ‘”# g %"C D F R F AR R EHES L A s
f”l ﬁ” B b VO IT RAE R o

(10)175" K ?*"5%4 BEp L adiEad o

(11 i mﬁﬁi"k’ R A PR 0 TS BEARA P A e R A 0 e AR e gn

mem%*ﬂﬁmﬁﬁ’Aﬁw%‘%%Wﬁw?ﬁﬂﬁmo

(12)4 v # EH B S > Fa H- PR A SR E

()R F AR FE7T BN EARL L HE -

() EeFH A Bppr> B A BE RAPLE R FEINIEddg Fo

(15)* B2 % b+ A A7 » AT R Pk o

(16) Fktd5 45 » (% f ©

AnNpE - ﬁ%j'«f%& °

(18) 71 f#4R £ e 4 2 ép Dp e A Ko

(197 R EANESR S 2 > FEa F%0 3% 7o R 42 -

(20) & p A< b3 v o

iz - b F{GER o

(22) It was impression that | interviewed a stranger. Because he was happy to meet us. He
shared all he knew with us.
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(22) Keelung is the poor city in Taiwan. So | hope we can develop our feature. By doing so,
the world mighe know more about Keelung soon.
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(32) After the interview, | learned how to communicate with strangers and how to design good
questions. Also, | learned more about Keelung, the place I live. | interviewed a
middle-aged lady in BaiMeiWang fort, who has lived in Keelung for thirty years. At the
end of the interview, she mentioned that she would make her efforts to make Keelung a
better city. What she said surprised me a lot since | never expected her have such ideas. |

really respected her.
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