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Don't Laugh at Meï Raise the Awareness of Caring Othersï 

from Listening Training to Critical Thinking and Life Education 

ои ȸ ҃Ϣȳӂ ∕ ᾼṔ⇔ҏ  

Ӵ М  /´ Ὥ/´ꞌ   

I . Abstract 

     The lesson plan, conducted in a way of differentiated instruction (DI), consists 

of two periods designed for 10
th
 graders. The goal is to enhance listening ability and 

foster critical thinking. The class starts with watching the video clipðDonôt Laugh at 

Me, and takes it as a springboard to do further exploration among inter-personal and 

intra-personal relationships. Students have an opportunity to interact with one another 

among pairs and groups to accomplish tasks in varied activities, using listening and 

speaking skills simultaneously. Then, charactersô monologues and questions related to 

problem solving not only encourage students to put themselves into othersô shoes, but 

also are meant to figure out how to help others and deal with difficulties when facing 

embarrassing situation, being teased or laughed. The lessons aim to tap into studentsô 

interests, readiness, personalities and learning styles, hoping to raise the awareness of 

caring others and cultivate critical thinking.   

 

II . Objectives 

1. Students will know how to explain target vocabulary with his/her own 

words, and have listener understand his/her description. 

2. Students will be able to comprehend short descriptions and catch a main 

idea by listening. 

3. Students will describe the characters in a way of story-telling, and express 

their emotion and feeling toward the characters.  
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4. Students will work in pairs and groups to accomplish tasks as a way of 

cooperative learning. 

5. Students will develop critical thinking, knowing how to help others and 

solve problems on their own. 

6. Students will be aware of caring others, and have respect and sympathy for 

life.  

 

III . Grade Level 

     This lesson plan is designed for 10
th
 grade students in the senior high school 

whose academic performances are roughly between 70 and 85 in terms of percentile 

rate (PR). In addition, studentsô English proficiency level is basic to intermediate. 

Even though the range of PR may be wide and not consistent, students are still able to 

describe stories in sentences with no difficulties and understand the English listening 

content as a whole. Moreover, cooperative learning has been conducted in class about 

nine months since they entered the senior high school.  

 

IV. Time Allotment  

Due to the feature of DI, the students are assigned to work either in pairs or in 

groups to accomplish the tasks based on their English proficiency level, readiness, 

interest, and personality. The lesson is designed to be conducted in two periods.  

Period Theme Activity  

1 Enhance Listening Skill,  

Acquire Vocabulary and 

Trigger Critical Thinking 

1. Working in homogeneous groups with 

three differentiated levels. The learning 

sheets are designed with three formats 

and difficulties accordingly. Students 
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were using different ways to achieve 

the same goalðacquiring the target 

words through identifying their 

meanings, forms, and sounds. 

2. Sharing critical thinking answers 

related to remembering and 

understanding categories after listening 

to the song ñDonôt Laugh at Me.ò 

2 Cooperative Learningð 

Jigsaw: Cultivate 

Sympathy and Have 

Respect for Others  

1. Expert Groups: Working in 

homogeneous groups with the same 

character picture and monologue. 

Students try their best to interpret and 

understand the statement as well as 

characterôs feeling. 

2. Home Groups: Working in 

heterogeneous groups with the other 

three group members from different 

characters. Each of them introduces 

their story on behalf of the character. 

Then, explore their inner feelings and 

put themselves into othersô shoes.  

3. Troubleshooting: Assign each group a 

problem of the character with different 

perspectives and have students come to 

front to share and present.  
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V. Materials 

1. The video clip from YouTube <Donôt Laugh at Me> 

2. A computer, a screen and a projector 

3. A camera for recording and taking pictures 

4. Worksheets 

a.) Pre-listening worksheet (for pre-assessment) [Period 1] (See Appendix 1) 

b.) Process activities for A, B and C groups [Period 1] (See Appendix 2~4) 

   c.) Critical thinking questions for wrap up [Period 1] (See Appendix 5) 

   d.) Critical thinking trainingðcharacters monologues and pictures [Period 2] 

      (See Appendix 6) 

   e.) Questions for group discussion [Period 2] (See Appendix 7) 

   f.) Student questionnaires [Period 1 & 2] ((See Appendix 8)) 

 

VI . Teaching Procedure   

Before the first period 

     The teacher took about 20 minutes to do pre-test, having students listen to the 

song twice without the visual aid, namely, not watching the clip. The students had to 

fill what they heard (the lyrics) into the blanks. After the pre-test, the teacher collected 

the papers, graded them, and divided the class into three levels according to the test 

result.  

 

The first period: Listening Training and Critical Thinking 

With the result of the pre-assessment last time, the teacher has divided the class 

into three groups based on studentsô listening ability and readiness. The groups are 

homogeneous and will be assigned tasks to fulfill. This class aims to train the 
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listening skill and get familiar with the content of the lyrics.  

Activity  Procedure 

Warm-up 

 

Fresh up the content toward the video clip ñDonôt Laugh at 

Meò and teach the target words/ lyrics.  

Process activities 

 

1. Demonstrate the activities first. 

2. Pass the worksheets to the groups.  

3. The students can start to work on the learning sheet and 

practice speaking and listening after the teacher has 

given clear instruction and modeling.  

Note:  

The groups work simultaneously with differentiated 

worksheets.  

Group A 

(advanced):  

(Appendix 2) 

 

Ã Time: About 15-20 mins  

Ã Activity: Word Bingo 

Ã How to win: Get 2 lines first.  

Ã Process: 

É Step 1: Divide students into pairs. 

É Step 2: Ask students to put the 16keywords 

randomly into the 4 X 4 chart. 

É Step 3: In the first round, one student plays the 

narrator, choose a word, explain it in English to the 

other student, the guesser. And the guesser has to 

indicate which word it is. The narrator cannot 

mention the word while explaining.  

É Step 4: If the guesser points out the explained word 

correctly, both two students in the pair can circle it.   

É Step 5: The narrator has to keep explaining it if the 

guesser cannot understand. If the guesser failed to 

point out the correct word, both they cannot circle it 

in this round. 

É Step 6: In the next round, two students switch their 

roles and the one who get 2 lines first wins the 

game.  

Group B 

(intermediate): 

(Appendix 3) 

Ã Time: About 15-20 mins  

Ã Activity: Crossword PuzzleðInformation Gap 

Ã How to win: Finish 5 rounds with the most correct 
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words.  

Ã Process: 

É Step 1: Split students into pairs [one S from Team 1 

+ one S from Team 2].  

(Team 1: Across; Team 2: Down) 

É Step 2: The student from Team 1 explains the word 

to the student from Team 2, but can not say the 

answer directly. Use the sentences and the clues if 

necessary. The student 1 may reveal the first letter to 

student 2. 

É Step 3: When student 2 gets the correct word, put it 

into the puzzle grid. Then, switch to student 2 to 

explain the assigned word to student 1. They take 

turn to speak and guess the words. There are five 

rounds in total. 

É Step 4: When the pair completes the task, namely, 

find out the four words respectively, fill in the eight 

words to the final grid. (Given by the teacher) 

É Step 5: Whichever pair finishes the task within the 

shortest time will win the game. 

Note:  

Ã The information gap activity encourages task 

accomplishment and facilitates learning motivations, 

enhancing studentsô listening and speaking abilities 

through pair-up training.  

Ã The students should already be familiar with 

assigned words before the task begins. 

Ã Looking at each otherôs answers is not allowed. If 

caught by the TA, then, the pair loses points. 

Ã Students should try to explain the words as much as 

they can. The purpose is to train their listening and 

speaking skills simultaneously.  

Ã The teacher should give instruction clearly and 

model the process before the task starts.  

For instance, if the target word is ñgeek,ò one may 

says the word starts with ñGò and then explains the 

word by making sentences: He is really a 

ñsomethingò in school, good at technology, like 
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computer, but is really poor at social skill.  

Group C (beginner): 

(Appendix 4) 

 

Ã Time: About 15-20 mins  

Ã Activity: Bingo 

Ã Process: 

É Step 1: Teacher assistant assigns 9 words and asks 

you to randomly write them down into the cells.  

É Step 2: Listen to the TA and circle the words you 

hear in the cells. 

É Step 3: The one who can first connect the circles 

into a line will be the next one reading the words. 

Warp-up 

 

1. The teacher checks each groupôs final outcome and sees 

if students are all clear about the target words. 

2. The class watches the clip one more time with the full 

visual aids and lyrics, knowing what this song is all 

about.  

3. If the time allows, the teacher leads students to read and 

reply the critical thinking questions (Appendix 5), and 

then ask them to share as a class.  

(It is just for reference only, not for the grouping next 

time. If the time is running out, students can take it 

home to finish as an assignment.) 

 

 

The second period: Problem Solving and Critical Thinking 

We will be continuing the previous lesson regarding the same topicðDonôt 

laugh at me, and learn more closely about their stories, characters and discuss how to 

help others and ourselves when facing the similar situations.  

Activity  Procedure 

Warm-up 

 

1. Ask students questions to remind them the information 

containing in the song. 

2. Introduce the activities we will be covering todayðtaking 

a look at pictures and reading the monologues, having 

information exchanged, and discussing about the feelings, 

and last, finding out appropriate solutions. 

Activity 1 Grouping:  
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Task 1: 

Monologue 

reading       

(Information Input 

& Intake) 

(Appendix 6) 

(Homogeneous groups: AAAA, BBBB, CCCC, DDDD)  

1. Students select the pictures they like and those  

who get the same pictures sit together. 

2. Each group has four people. 

 

Directions: 

1. Look at the picture and observe the character. 

2. Read the characterôs monologue. 

3. Discuss how the character feel. 

*Note: In the end of the task, all the students have to  

hand in the monologue back to the teacher. 

Activity 2 

Task 2:  

Story-telling 

(Information                

Output) 

(Appendix 6) 

 

 

 

 

 

 

Grouping:  

(Heterogeneous Groups: ABCD, ABCD, ABCD, ABCD) 

Students are re-assigned to new groups formed by different 

picture-monologue readers. 

 

Directions: 

1. Show the picture he got in the previous task and  

illustrate what happens to the character and how he/she 

feels. 

2. Decide the one from the four pictures as the target person to 

do the following discussion <Task 3>. 

*Note: In the end of Task 2, check studentsô understanding  

toward the characters by asking them which person  

they feel sorry the most, and who they want to discuss  

further later. 

Activity 3 

Task 3:  

PBL 

(Problem-Based 

Learning) 

(Appendix 7) 

Grouping: The same grouping as in the task 2 

Directions: 

1. Open the letter from the envelope.  

2. Read the question about the target person. 

3. Discuss how to give suggestions to the target  

person from the perspective of the assigned role. 

 

*Note: Choose a leader for the group. The leader should make  

sure everyone answers the question. The leader should  

answer last. 

Wrap-up 

 

 

1. The teacher asks the class the following questions as an 

end: What do you learn from the stories? How can we help 

those who are in need? What can we do to give ourselves a 

hand if we were them?  
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2. If time allows, the teacher may have some groups share 

their findings and discussions as a whole class. 

VII . Assessment  

The students would be assessed on the following categories:  

1.) The participation in class  

2.) The completeness of worksheet (Critical Thinking Questions, Bingo, and Word  

Puzzle) 

3.) The accomplishment of the process- and product- activities. 

4.) Oral report 

5.) Q & A in class 

 

VIII . Reflections  

It is quite challenging for teachers to give lessons in a way of DI, since we tend 

to rely too much on the traditional teaching methods, and have seldom tried this new 

technique in class before. However, DI is a method to approach a class of students 

with various levels. This method enables students to learn by themselves, and enhance 

learning motivation. Indeed, it is worthwhile when seeing studentsô improvements and 

positive feedback from their questionnaires. By splitting students into groups based on 

their readiness, interests, personalities, and English proficiency, the class creates a 

whole new sensation and provides a different way to learn, interact, and have fun.  

1. The positive result of cooperative learning  

The students saw their improvements in listening and speaking and what they 

learned from the cooperative work and frequent interaction. In the first period, the 

students enjoyed the process activity finishing worksheet via the new target words 

they just learned in groups. This was like a game rather than a dry boring drill . In the 

second period, everyone tried very hard to use simple vocabulary to explain the each 



 10 

character in the picture, and had themselves to be understood by their team members. 

Though not very fluently they might speak, this activity truly offered an opportunity 

to speak as much as they could, practice the vocabulary they learned from the 

previous class, and lower the anxiety when standing on the podium to share their 

findings and feelings toward the characters as a group.  

2. The development of critical thinking and initiation of sympathy  

Through the guidance of the each activity, the students had a chance to further 

understand the four charactersô inner conversation. They read their monologues and 

started to know their stories more closely, which actually seemed to be very familiar 

in their daily life in schoolðfriends sharing private feelings to strengthen the 

connection and increase the intimacy. This empathic way of information exchange let 

students see those characters as some of their friendsðsome are wearing braces, 

suffering from hearing loss, having difficulty in learning, or without social life and 

having problem interacting with others. The critical thinking questions further 

encouraged students to brainstorm what they can do as well as how they can help 

those if they were one of them or as their friends, enhancing the awareness of caring 

others and giving a chance to do problem-solving.  

3. From teacher-centered instruction to student-centered independent learning  

In these two periods, the interaction between the teacher and the students had 

been changed. Rather than just one-way direction, there were mutual dynamic 

interactions among the teacher and the students, and also among the students 

themselves, including the conversation and contemplation in their minds. Abundant 

brainstorming and information exchange flowed in those past two classes. The 

students were responsible for what they chose, what they were assigned, and what 

they were interested in; all they needed to do was to get information across, let their 

idea to be understood, and have the learning sheet done via pair or group work. The 
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sense of accomplishment satisfied studentsô needs and further encouraged them to 

pursue more knowledge in a long run.  

4. Effectively enhance listening and speaking through story-telling and problem 

solving 

     Since the tasks for the students in the second period were, first, to understand 

the charactersô personal stories, and then, second, to tell group members the 

monologue of the character, and, finally, to engage in their feelings as well as apply 

those to their daily life. The students needed to use speaking and listening skills 

simultaneously and try their best to let one anotherôs information exchanged. Later, 

they were facing a simulated situation where they might be the character or as the 

characterôs friend. The mission was to discuss how to solve the problem under the 

certain circumstances. These can be viewed as a number of best practices that 

encourage students to actively participate in the learning process and therefore 

effectively enhance oral and aural skills as a whole.  

 

IX . Teaching Suggestions  

The following are the teaching suggestions provided for teachers intending to conduct 

this lesson:  

1. There should be sufficient time and full pre-instruction preparation for 

students. 

If there were no well-prepared planning structure and scaffold, students would 

be easily to get panic and lost, not knowing what to do and how to stay on the same 

page. Therefore, it would be a teacherôs job to give students enough guidance and 

instruction in advance so that they can see the whole picture and be ready to learn as 

an active participant rather than passively waiting to be pushed. In sum, it would be 

better if a teacher can provide written direction so that students have access to look at 
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it in advance, which facilitates the process and the product activities in class.  

 

2. Pay more attention to the lower-achieving groups. 

It is suggested to provide more assistance for the lower-achieving students 

especially when it comes to practicing sentence patterns, learning grammar points, 

and getting on the stage to show their learning. As a result, a teacher can take full 

advantage of the mentor system, getting higher-achieving students, as a role of teacher 

assistant, to provide help and clarify key concepts. In a nutshell, if we would like to 

bring DI into a full play, take it as an approach of maximum efficiency and operate it 

on a regular basis, the lower-achieving groups cannot be ignored and left behind.  

3. Provide Chinese explanation on the side for the lower-achieving students 

     Given to the lower-achieving studentsô difficulty and learning needs, in order to 

lower their anxiety and fasten the speed, a teacher had better provide Chinese 

explanation or translation on the side so that those groups can keep up with the same 

pace to practice and learn, and reduce dilemma that a teacher might face when dealing 

with multi-level groups simultaneously. In other words, a teacher should give more 

instructions and guidance in Chinese either in written or in spoken forms if necessary. 

4. Always have a contingency plan  

Giving a lesson is just like reading a serial novelðyou never know what will 

happen next, and there are too many underlying situations that a teacher might not be 

able to control at once in class. Thus, teachers should always have ideas in hand for 

alternative tasks or activities in case the lesson ends early or a lesson component has 

to be abandoned. Supplementary reading elements or extra material beyond the 

original planning text for high-achieving students are especially suggested.  

5. Be flexible and willing to try out new combination in terms of grouping  

An ultimate feature of an effective differentiated classroom is the use of flexible 
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grouping, including homogeneous and heterogeneous combination. That is to say, it 

accommodates studentsô learning needs that some already have mastery in certain 

subject matters but weak in others, and vice versa. The grouping is not always the 

same but changes from time to time according to studentsô learning styles, readiness, 

and interests. New seats give a whole new sensation to both the instructor and learners, 

facilitating cooperative work and enhancing learning experience.  
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Appendix 1 

Pre-assessment  
Class      No       Name                 

 

Iôm a little boy with glasses 

The one they call a            (1) 

A little girl who never smiles 

ôCause Iôve got            (2) on my teeth 

And I know how it feels to cry myself to sleep  

 

Iôm that kid on every playground 

Whoôs always            (3) last 

Iôm the one whoôs slower  

Than the others in my            (4) 

You donôt have to be my friend  

But is it too much to ask?  

 

 (Chorus:) 

Donôt            (5) (3 points) 

Donôt call me names 

Donôt get your            (6) from my pain 

In Godôs eyes weôre all the same 

Someday we'll all have            (7) (2 points) 

Donôt           (8) (3 points) 

 

I'm the            (9) on the corner 

Youôve passed me on the street  

And I wouldn't be out here            (10) 

If I had enough to eat  

Donôt think I donôt            (11) 

That our eyes never meet 

 

 

 

 

 

I was born a little different  

I do my dreaminô from this chair  

I            (12) it doesnôt hurt me  

When people point and stare  

Thereôs a simple way of            (13) 

Just how much you care  

 

(Chorus)  

 

Iôm fat  

Iôm thin  

Iôm short  

Iôm tall 

Iôm            (14) 

Iôm blind  

Hey, arenôt we            (15) 

 

(Chorus)  

 

(1) 

 

(2) (3) 

(4) 

 

(5) (6) 

(7) 

 

(8) (9) 

(10) 

 

(11) (12) 

(13) 

 

(14) (15) 
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Appendix 2 (Please refer to the attachment file to see it more clearly) 

 

Period 1: Process Activity for Group A 
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Appendix 3 (Please refer to the attachment file to see it more clearly) 

 

Period 1: Process Activity for Group B 

 

Across 
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Appendix 3 (Please refer to the attachment file to see it more clearly) 

Period 1: Process Activity for Group B 

 

Down 
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Appendix 3 (Please refer to the attachment file to see it more clearly) 

 

Period 1: Process Activity for Group B 

 

Final Grid  
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Appendix 4 (Please refer to the attachment file to see it more clearly) 

 

Period 1: Process Activity for Group C 
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Appendix 5 

 

Critical thinking questions for the closure in the end 

 *What Do I Hear *  

 

A). Remembering:  

1. What do they called the little boy with glasses?   

   (a) the geek (b) the cripple (c) braces on the  teeth  

2. Please write down anything  you hear from the song. Just simple words,  

not  sentences.  

 

 

B). Understanding:  

1. According to the lyric s, what do you think "perfect  wings" means?  

2. Please summarize the song in a short passage.  
3. According to the song, are the people happy or sad? W hy?  

 

 

C).  

   a) Remembering:  

      1. (In God's eyes) ?  

          (a) the same (b) p erfect (c) pain  

      2. ̢  

         ̢ 

 

   b.) Understanding  

      1. :  

     Donôt laugh at me 

     Donôt call me names 

     Donôt get your pleasure from my pain 

     In Godôs eyes weôre all the same 

     Someday weôll all have perfect wings 

     Donôt laugh at me 
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Appendix 6   

Period 2 Task 1 & 2  

Critical thinking trainingðcharacters monologues and pictures 

Picture  1 The monologue from the girl with dental braces  

 Silent Martha ñPeople always call me this way. 

I was badly affected by the appearance of my teeth and was thus laughed 

at by my classmates.  

In order to solve the problem, I start wearing the dental braces.  

Yet this still causes others to tease me.  

Silent, cool, and no smile are what people know about me.  

I always hope I would be the last one to be called in class.  

------------------------------------------------------------------------------------------------------- 

Picture  2 The monologue from the boy with glass es called geek  

My name is Gary and I am in the 10 th  grade.  

 Computer science is my favorite subject because I am so fascinated by  

the software, websites, and writing programs.  

 However, no one seems to understand and care my interest; the  

classmates laugh at me, even calling me ògeekó just because I wear heavy  

glasses and like computers.  

 I am the person with no social life in school.  

 I really wish that I can be so popular like those in the basketball school  

team, so friends will love me and hang out  with me.  

------------------------------------------------------------------------------------------------------- 

Picture  3 The monologue from the  deaf  

Jennifer is my name, but I prefer to be called by Jenny.  

I got a fever when I was  a baby, and has become deaf  since then .  

So, I  canõt hear what people say to me, but somehow I can still feel  

peopleõs tease and make fun of me.  

Because of my hearing, I know I cannot speak well and clearly; sometimes  

people even think I am dumb ( ).  

I really want to behave like everybody else é You know, like a normal person. 

------------------------------------------------------------------------------------------------------- 

Picture  4 

All the words on my textbooks seem to be written in Mayan  ( ) and 

teachers instruct me in a certain alien language.  
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No matter how hard I've tried, I just cannot get it.  

Is it my fault? They always look at me with fierce and twisted facial 

expressions while I ask questions. Maybe, Iõm the truly alien in their eyes. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Picture 1: The girl with dental braces 

 

Picture 2: The boy with glasses called geek 

Picture 4: The slow learner 
Picture 3: The deaf 
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Appendix 7 

 

Task 3 Critical Thinking Training 
 

Group Discussions 

 

(From the perspective of character himself/ herself)  

What can we do to give ourselves a hand if we were in the similar situation  

(ex. being teased or laughed)?  

 

(From the perspective of characterõs classmate) 

How can we help our classmates when they face difficulties and are 

laughed? 

 

      Perspectives  

 

 

Characters  

 

 

The characters themselves  

 

 

The characterõs classmates 

The gi rl with braces  

 

Group 1, 9 Group 5, 10 

The geek boy with glasses  

 

Group 2 Group 6 

The deaf  

 

Group 3 Group 7 

The slow learner  

 

Group 4 Group 8 
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Appendix 8 

Student questionnaires 

1.  
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