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Narration in GSAT  ( ϩ )  vs. Argumentation , Exposition & 

Description  in JCEE (╓ứᴕּד )   

    Four genres of English essays ɀ narration, argumentation, exposition, and 

description ɀ are common paper assignments every high school student has to be faced 

with  in their  writing classes. As picture writing sessions in General Scholastic Ability 

Test (GSAT; ϩ ) emphasize studentsȭ narrative writing skills , topic-based 

English writing in Joint College Entrance Examination (JCEE; ╓ứᴕּד ) is more 

like a compound genre mixed by the three kinds, that is, description, exposition , and 

argumentation. In other words, in addition to narrative skills, high school students are 

expected to prove their full competence of writing English compositions mingling the 

three abovementioned genres before finally getting admitted by the higher education 

system.  

    Based on this premise, this lesson plan, unlike the traditio nal ones focusing merely 

on particular lessons, is intended to break the confinement of textbooks of any version, 

aiming to foster studentsȭ general competence of writing the genres of argumentation, 

exposition, and description, which, as what has been mentioned in the previous 

paragraph, are three essential, entangled elements in the JCEE English writing . To have 

students successfully acquire the skills described above, a total of five intensive training  

class periods, involving  model essay reading, writing, and element analyses, are well 

planned. The details about the five class periods will be explained in detail  in the 

following sessions. 

Five Intensive Class Periods on Model Essay 

(Argumentation/Exposition/De scription ) Reading, Element 

Analyses, and Passage Writing   

This lesson plan consists of five main class periods; the first four periods are 

centered on the training on each particular genre (argumentation, exposition, and 

description), while the last one emphasizes studentsȭ ability to write the real JCEE 

compositions, whose mingled features fail to be classified into any category and 

(I .) INTRODUCTION  
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therefore need studentsȭ critical thinking  ability to do analyses and syntheses. Details of 

each class will be presented in the following sessions. 

ü 1st ɀ Orientation of JCEE Writing  as the Warm -Up (10 minutes)  

Before the formal writing instruction, the  warm-up activity helps stimulate 

students to probe the differences between GSAT and JCEE writing examinations by 

making prediction. On the other hand, teachers, at this stage, serving as facilitators 

scaffolding students to cooperatively look more into any literal hints, do not need to 

offer any definite answers which may hinder studentsȭ hypothesis-making process.      

ü 1st ɀ Argumentati on Element Analyses (40 minutes)  

After the warm-up activity, four exemplars are provided to explain how the three 

elements ɀ claim, reasons, and evidences (examples) ɀ form a sound argumentation. 

Then, before being taught the concept of graphic organizers (GOs), students are firstly 

required to expand one general statement ɀ ȰJapanese food is healthier than American 

foodȱ ɀ into an argumentation paragraph with th e three abovementioned elements. 

Then, the concept of GOs is brought to students for the paragraph revision. Later, every 

groupȭs draft and revision will be openly discussed and compared in terms of the three 

argumentation elements for the purpose of highlighting how GOs as a powerful 

idea-organizing weapon help writers delineate a sound argumentation structure 

without the fear of going awry and being wordy.      

ü 2nd  ɀ Argumentati on Essay Reading & Passage Writing  (50 minutes)  

In the second class period, students in groups continue to familiarize themselves 

with argumentation. They are led to re-arrange five scrambled argumentation 

paragraphs, through which students are expected to sharpen such reading strategies as 

scanning and skimming, and, most importantly, notice how transition words function 

as Ȱhooksȱ to connect sentences and paragraphs for the sake of cohesion and coherence. 

Later, the sample writing will be distributed to  students to read and analyze the 

embedded argumentation elements with the help of GOs. Finally, based on the induced 

argumentation model, students are expected to finish one JCEE argumentation 

composition both in groups and individually.     
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ü 3rd  ɀ Exposition Essay Reading, Element Analyses, & Passage Writing 

(50 minutes)  

As the extension of the first two periods, the instruction of exposition writing 

starts with studentsȭ schemata activation; students are warmed up to express their ideas 

about expositions ɀ if expositions are different from argumentations, and in what ways. 

Also, students are encouraged to share in which situation the genre of exposition is used. 

Students with the basic knowledge of exposition in mind are later required to 

re-arrange the scrambled sentences, which bring up the concept of exposition structure. 

With the knowledge of the exposition structure, students then read the sample article, 

entitled ȰFriendsȱ, and complete the GOs aside. Finally, one JCEE exposition 

composition will be completed both in groups and individually in the end.  

ü 4th  ɀ Description Essay Reading, Element Analyses, & Passage Writing 

(50 minutes)  

In the forth class period, students are finally introduced the last JCEE writing 

genre ɀ description, which emphasizes writersȭ careful observation of people, objects, 

circumstances, or even intangible affection and smell, etc., and therefore may involve 

abundant use of descriptive words. To warm up, teachers may randomly pick some of 

the students to first describe something tangible and intangible (e.g., books vs. smell). 

Studentsȭ personal drafts later can be compared with their own revisions, after the 

three-element description model is introduced, seeing if they, just as the majority of 

writers do, lack descriptive details and get themselves stuck only in surface, general 

information while writing. With the basic knowledge of description, s tudents read 

through the sample article, entitled ȰMy Favorite Book Storeȱ, and complete the 

corresponding GOs aside. Also, the charts of verbs of senses as well as words/sentences 

describing people, objects, and places are offered for reference. Finally, students 

complete one JCEE description composition both in groups and independently.  

ü 5th  ɀ JCEE Compound Writing (50 minutes)  

While one JCEE writing topic does not necessarily involve only one genre, students 

in this final c lass period are required to first analyze all the writing topics of the past 10 

years, recognize the genres involved, and then give corresponding GOs before writing. 

In order to have students successfully retrieve their previously-acquired knowledge 

about the three JCEE genres, students here are warmed up to review what they have 

gained during the former training periods. After the warm -up, the JCEE writing topics 
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of the past decade are once again browsed in order for students to recognize the mixed 

genre nature.  

After the genre analyses, students draw the GOs corresponding to each ÙÅÁÒȭs 

genres, and are reminded to finish the compositions (10 topics) independently in the 

following 10 weeks.   

 

Level of difficulty  
 

      Ä          ʌ                Ä             Ä 

  Elementary     Intermediate        Upper-Intermediate      Advanced 

Model of Writing  
 

Argumentation, Exposition, and Description 

Teaching Focus  
 

Group-based collaboration 

Genre reading with element analyses 

Genre writing with graphic organizers (GOs) 

 

Teaching Procedure  
ü The 1st Class Period 

(Warm -Up)  

1. Divide students into groups. 

2. Distribute the worksheet of Ȱ ᵂѝ vs ╓ᴕᵂѝȱ to students. (See Appendix A.)  

3. Have students express how GSAT writing examinations differ from JCEE ones.  

 

(Presenting the Text)  

4. Distribute the worksheet ȰArgumentationȱ to students. (See Appendix B.) 

5. Define the concept of ȰArgumentationȱ and its three main embedded elements 

(Claim, Reasons, and Evidences) to students.  

6. Lead students to read through the four exemplars.  

7. Have students identify the three elements in the provided exemplars through 

discussion. 
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(Bridging Reading to Writing)  

8. Based on the argumentation model, lead groups to expand a general statement ɀ 

ȰJapanese food is healthier than American foodȱ ɀ into a complete argumentation 

paragraph.  

9. Lead students to discuss each groupȭs writing work, pointing out the necessity of 

GOs in brainstorming and arranging writing ideas. 

10. Have students revise the argumentation paragraph with the help of GOs. 

11. Lead students to compare the draft and the revision, highlighting how GOs work as 

a powerful idea-organizing tool.  

 

ü The 2nd Class Period 

(Warm -Up)  

1. Distribute the worksheet of ȰArgumentation Paragraph Rearrangement.ȱ (See 

Appendix A.) 

2. Have students rearrange the scrambled paragraphs. 

3. Have students share their reasons for paragraph rearrangement. 

4. Lead students to circle transition words. 

5. Have students predict the purpose of transition words. 

 

(Presenting the Text)  

6. Lead students to read through the sample argumentation article, entitled ȰShould 

Students Wear Uniforms to School?ȱ and complete its GOs aside.  

 ̧ Teaching Tips:  

For the sake of saving time, the teaching procedu re mentioned above 

is rather  bottom -up.  

However, it is also suggested to try a more top -down approach. That 

is, have students firstly analyze the four exemplars, then identify the 

three argumentation elements, and finally induce the argumentation model 

on the top.  *(In this case, itõs better to leave the model blank for students 

to fill in the answers !)       
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7. Remind students to circle transition words that function as hooks to connect 

sentences and paragraphs for a higher degree of cohesion and coherence.  

 

(Bridging Reading to Writing)  

8. Have students in groups complete the assigned JCEE argumentation composition 

and its corresponding GO.  

9. Lead students to openly discuss each groupȭs writing in class. 

10. Have students complete the composition of the same topic independently.  

 

ü The 3rd Class Period 

(Warm -Up)  

1.  Distribute the worksheet of ȰExpositionȱ to students. (See Appendix C.) 

2. Have students differentiate the genre of exposition from argumentation in terms of 

the embedded elements and the situation they are used in.   

3. Lead students to rearrange the scrambled sentences and tell reasons.  

4. Have students examine the exposition structure based on their sentence 

rearrangement. 

 

 

 

 

 

 

 

 

 

 

 

 

5. Have students circle the previously taught transition words and look for other new 

ones.   

6. Lead students to share ideas of how transition words help improve cohesion and 

coherence in an exposition.   

 

(Presenting the Text)  

 ̧ Teaching Tips:  

For the sake of saving time, teachers may directly point out the three 

exposition elements in a rather bottom -up way.  

However, teacher s with a more  top -down teach ing philosophy in mind 

may try a more implicit  pedagogy. That is, leave the three elements BLANK 

until students later finish the following sentence re -arrangement activity 

and analyze the exposition structure cooperatively.     
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7. Lead students to read through the exposition sample article, entitled ȰFriends.ȱ  

8. Have students review the exposition three-element model and complete the GOs 

beside the essay. 

9. Remind students to circle the transition words that function as hooks to connect 

ideas with each other in the sample article.    

 

(Bridging Reading to Writing)  

10. Have students in groups complete the assigned JCEE exposition topic and its 

corresponding GO. 

11. Have students comment on each groupȭs exposition writing openly in class. 

12. Have students complete the composition of the same topic independently. 

 

ü The 4th Class Period 

(Warm -Up)  

1. Distribute t he worksheet ȰDescription.ȱ (See Appendix D.) 

2. Have students differentiate the genre of description from argumentation and 

exposition in terms of word use and the situations they are used in.  

3. Introduce the three-element description model to students.  

4. Randomly pick some students to describe people (e.g., classmates) or objects (e.g., 

books).  

5. Randomly pick some other students to describe something intangible (e.g., smell). 

6. Lead the whole class to together analyze those studentsȭ description sentences on 

the blackboard, ensuring they all contain the three description elements.  

 

 

 

 

 

 

 

 

 

 

 

 

 ̧ Teaching Tips:  

Teachers may provide the following examples to illustrate how to prevent making 

the most common mistake ɀ lack of description details ɀin description essays.  

ü The bagel tastes good. 

ü The chewy bagel tastes good.  

ü The chewy, doughnut-shaped bagel tastes good.   

ü The chewy, doughnut-shaped bagel tastes incredibly good. Taking a bite, I can 

find numerous ingredients within the dough and on the topping, such as cheese, 

onions, garlic, and pieces of fruit or vegetables. 
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(Presenting the Text)  

7. Lead students to read through the sample article, entitled ȰMy Favorite Book 

Store.ȱ 

8. Complete the corresponding GOs beside the essay through description element 

analyses. 

9. Have students browse the charts of sense verbs and words/phrases describing 

people, objects, and places.  

10. Remind students to circle the listed descriptive words in the sample essay. 

11. Encourage students to add more relative items to the charts for future reference. 

 

(Bridging Reading to Writing)  

12. Have students in groups complete the assigned JCEE description topic and its 

corresponding GO. 

13. Have students openly discuss each groupȭs writing. 

14. Have students complete the composition of the same topic independently. 

 

ü The 5th Class Period 

(Warm -Up)  

1. Have students review in which situations the three genres (argumentations, 

expositions, and descriptions) are used. 

2. Have students review the particular elements embedded in the three genres.  

 

(JCEE Writing)  

3. $ÉÓÔÒÉÂÕÔÅ ÔÈÅ ×ÏÒËÓÈÅÅÔȟ Ȱ╓ᴕᵂѝʦa melting potɎЄ ɏȢȱ (See Appendix E.) 

4. Have students browse the JCEE writing topics of the past 10 years.  

5. Lead the whole class to identify  the genres of each year. 

6. Lead students in groups to give the GOs corresponding to different genres. 

7. Remind students to finish one composition per week in the following ten weeks.   
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(II .) LESSON PLAN 

 

Class 

Period 
Stage Activities 

Time Limit 

(minutes) 

1 

Warm-Up 
wŀƛǎƛƴƎ {ǎΩ !ǿŀǊŜƴŜǎǎ ǘƻǿŀǊŘ ǘƘŜ 

JCEE Writing 
10 

Presenting the Text 

4 Exemplars for the Identification 

of Argumentation Structure 

(Model) with the 3 

Argumentation Elements 

20 

Bridging Reading to 

Writing 

Expanding a General Sentence 

into an Argumentation Paragraph 
20 

2 

Warm-Up 

1. Paragraph Rearrangement for 

the Review of Argumentation 

Structure (Model) 

2. wŀƛǎƛƴƎ {ǎΩ !ǿŀǊŜƴŜǎǎ ǘƻǿŀǊŘ 

Transition Words 

10 

Presenting the Text 
1. Argumentation Essay Reading 

2. Completion of the GOs  
20 

Bridging Reading to 

Writing 
JCEE Argumentation Writing 20 

3 

Warm-Up 

1. wŀƛǎƛƴƎ {ǎΩ Awareness toward 

Expositions 

2. Sentence Rearrangement for 

Exposition Structure (Model) 

with the 3 Exposition Elements 

10 

Presenting the Text 
1. Exposition Essay Reading 

2. Completion of the GOs 
20 

Bridging Reading to 

Writing 
JCEE Exposition Writing 20 

4 Warm-Up 
1. Raising SsΩ Awareness toward 

Descriptions 
10 
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2. Description Structure (Model) 

with the 3 Description 

Elements 

Presenting the Text 
1. Description Essay Reading 

2. Completion of the GOs 
20 

Bridging Reading to 

Writing 
JCEE Description Writing 20 

5 
Warm-Up 

Review of the 3 JCEE Genres 

(Argumentation, Exposition, and 

Description) 

10 

Writing  JCEE Compound Genre Writing 40 

Figure 1. Overview of the Lesson Plan 

 

 

 

PERIOD 1 ɀ JCEE & Argumentation  

 

IΦ wŀƛǎƛƴƎ {ǘǳŘŜƴǘǎΩ !ǿŀǊŜƴŜǎǎ toward the JCEE Writing as the Warm-Up 

(The 1st Class Period ς 10 minutes) 

In this period, students are led to raise the awareness towards the differences 

between the GSAT and JCEE writing examination s. To be more specific, students in 

groups, with the worksheets distributed, compare and contrast narration in GSAT and 

the compound genre mixed by argumentation, exposition, and description in JCEE. To 

look more into the mixed  nature, students are further  required to make prediction 

about how different genres (argumentation, exposition, and description) form the JCEE 

writ ing.   

Directions:  

1. Divide students into groups. 

2. Distribute the worksheet of Ȱ ᵂѝ vs ╓ᴕᵂѝȱ to students. (See Figure 2.) 
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Figure 2. Worksheet: Ȱ ᵂѝ vs╓ᴕᵂѝȱ  

(Also See Appendix A.) 

3. Have students express how the different genres (argumentation, exposition, and 

description) form the JCEE writing. (See Figure 3.) 
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Figure 3Ȣ 3ÔÕÄÅÎÔÓȭ 7ÏÒËȡ 0ÒÅÄÉÃÔÉÏÎ ÏÆ ÔÈÅ Compound Elements of JCEE Writing 

 

II. Presenting the Text ς Argumentation 

(The 1st Class Period ς 20 minutes) 

The genre of argumentation  is the theme of the first two class periods. The 

instruction of argumentation writing starts with sentence reading. That is, students 

read through the four exemplars provided to tell how the three elements (claim, reasons, 

and evidences/examples) form a sound argumentation.  

Directions:  

1. Distribute the worksheet ȰArgumentationȱ to students. (See Figure 4.) 

 
Figure 4. Worksheet: Ȱ!ÒÇÕÍÅÎÔÁÔÉÏÎȱ  

(Also see Appendix B.) 

 

2. Define the concept of ȰArgumentationȱ and its three main embedded elements 

(Claim, Reasons, and Evidences) to students.  

3. Lead students to read through the four exemplars.  

4. Have students identify the three elements in the provided exemplars through 
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discussion. (See Figure 5.) 

 

Figure 5. Worksheet (Partial): Argumentation Model and Its Four Exemplars 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

II. Bridging Reading to Writing 

(The 1st Class Period ς 20 minutes) 

Based on the three-element model, students in groups then try to expand a general 

statement ɀ ȰJapanese food is healthier than American foodȱ ɀ into one complete 

argumentation paragraph. However, what should be noticed is that students at this 

 ̧ Teaching Tips:  

For the sake of saving time, the teaching procedure mentioned above 

is rather  bottom -up.  

However, it is also suggested to try a more top -down approach. That 

is, have students firstly analyze the four exemplars, then identify t he 

three argumentation elements, and finally induce the argumentation model 

on the top.  *(In this case, itõs better to leave the model blank for students 

to fill in the answers !)       
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moment have NOT informed of the use of graphic organizers (GOs). It is only after the 

open class discussion of each groupsȭ argumentation draft that  the use of GOs as a 

powerful idea-organizing weapon is emphasized.  

5. Based on the argumentation model, lead groups to expand a general statement ɀ 

ȰJapanese food is healthier than American foodȱ ɀ into a complete argumentation 

paragraph. (See Figure 6.)   

 

  

  

Figure 6Ȣ 3ÔÕÄÅÎÔÓȭ 7ÏÒËȡ 7ÒÉÔÉÎÇ 0ÒÁÃÔÉÃÅ ÆÏÒ !ÒÇÕÍÅÎÔÁÔÉÖÅ 0ÁÒÁÇÒÁÐÈ 

 

6. Lead students to discuss each groupȭs writing work, pointing out the necessity of 

GOs in brainstorming and arranging writing ideas. 

7. Have students revise the argumentation paragraph with the help of GOs. 

8. Lead students to compare the draft and the revision, highlighting how GOs work as 

a powerful idea-organizing tool.  
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PERIOD 2 ɀ Argumentation  (CONTINUED)  

 

I. Warm-Up 

(The 2nd Class Period ς 10 minutes) 

In the second class period, students continue to familiarize themselves with the 

genre of argumentation. In the warm-up, they rearrange five scrambled paragraphs to 

further strengthen the concept of argumentation structure. In the end of this activity, 

they are also led to notice how transition words function  as Ȱhooksȱ to maintain 

cohesion and coherence among sentences and paragraphs.  

 

Directions: 

9. Distribute the worksheet of ȰArgumentation Paragraph Rearrangement.ȱ (See 

Figure 7.) 

 
Figure 7. Worksheet (Partial): Argumentation Paragraph Rearrangement 

(Also see Appendix B.) 
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10. Have students rearrange the scrambled paragraphs. 

11. Have students share their reasons for paragraph rearrangement. 

12. Lead students to circle transition words. 

13. Have students predict the purpose of transition words. 

 

 

II. Presenting the Text ς Argumentation 

(The 2nd Class Period ς 20 minutes) 

With the knowledge of the argumentation structure and GOs, students then are 

led to read the sample article, entitled ȰShould Students Wear Uniforms to School?ȱ, 

and complete its GOs aside. After reading, the list of transition words are finally  

emphasized and explained. Students may add mother more transition items for future 

reference. 

Directions:  

14. Lead students to read through the sample argumentation article, entitled ȰShould 

Students Wear Uniforms to School?ȱ and complete its GOs aside. (See Figure 8.) 
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Figure 8. Worksheet (Partial): Sample Argumentation Article & the GOs 

(Also see Appendix B.) 

 

 

 

 

 

Figure 9Ȣ 3ÔÕÄÅÎÔÓȭ 7ÏÒËȡ Sample Argumentation Article & the GOs 

 

15. Remind students to circle transition words that function as hooks to connect 

sentences and paragraphs for a higher degree of cohesion and coherence.    

16. Lead students to browse the list of transition words. 

17. Ask students to add other more transition words for future reference. (See Figure 

10.) 
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Figure 10. Worksheet (Partial): Transition Words as Writing Hooks  

(Also see Appendix B.) 

 

 

III. Bridging Reading to Writing  

(The 2nd Class Period ς 20 minutes) 

After reading through the sample argumentation essay, students are finally 

required to complete the assigned JCEE argumentation writing as well as its 

corresponding GO both cooperatively and individually.    

 

18. Have students in groups complete the assigned JCEE argumentation composition 

and its corresponding GO. (See Figure 11.) 
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Figure 11. Worksheet (Partial): JCEE Argumentation Writing Practice 

(Also see Appendix B.) 

 

19. Lead students to openly discuss each groupȭs writing  in class. 

 










































































