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(1) INTRODUCTION

Narration in GSAT ( @2 ) vs. Argumentation , Exposition &
Description inJCEE (s 7 )

Four genres ofEnglish essays narration, argumentation, exposition, and
description z are common paper assignment&very high school student hasto be faced
with in their writing classes. Aspicture writing sessionsin General Scholastic Ability
Test(GSAT; @2 ) emphasizestudentsonarrative writing skills , topic-based
English writing in Joint College Entrance Examination(JCEE; f & s T ) is more
like a compound genre mixed by the three kinds, that is, description, exposition, and
argumentation. In other words, in addition to narrative skills, high school students are
expected to prove theirfull competence of writing Engdish compositions mingling the
three abovementioned genreshefore finally getting admitted by the higher education
system.

Based on this pemise, this lesson plan, unlikethe traditio nal ones focusing merely
on particular lessons, is intended to break the confinement of textbooks of ary version,
aiming to foster studentsdgeneral competence of writingthe genres of argumentation,
exposition, and description, which, as what has been mentioned in the previous
paragraph,are threeessential entangled elements in the JCEEENglish writing . To have
students successfullyacquire the skills described above a total of five intensive training
class periods, involving model essay readingwriting, and element analyses, are well
planned. The details about thefive class periods will beexplained in detail in the
following sessions.

Five Intensive Class Periods on Model Essay
(Argumentation/Exposition/De  scription ) Reading, Element
Analyses, and Passage Writing

This lesson plan consistof five main class perias;the first four periods are
centered on the training on each particular genre (argumentation, exposition, and
description), while the last one emphasizes studentsGability to write the real JCEE
compositions, whose mingled featuresfail to be classifiedinto any category and
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therefore need studentgicritical thinking ability to do analysesand syntheses Details of
each class will be presented irthe following sessions.

i Tz Orientation of JCEE Writing as the Warm -Up (10 minutes)

Beforethe formal writing instruction, the warm-up activity helps stimulate
students to probe the differences between GSAand JCEE writing examinations by
making prediction. On the other hand, teachers, at this stage, serving as facilitators
scaffolding students to cooperatively look more into any literal hints, do not need to
offer any definite answerswhich may hinder studentséhypothesis-making process.

i Tz Argumentati on Element Analyses (40 minutes)

After the warm-up activity, four exemplars are provided to explain how the three
elementsz claim, reasons, and evidences (exampleg) form a sound argumentation.
Then, before being taught the con@pt of graphic organizers (GOs),students are firstly
required to expand one general statemeng Gapanese food is healthier than American
foodoz into an argumentation paragraphwith th e three abovementioned elements
Then, the conceptof GOs is brought to students for the paragraph revision. Later, every
group@ draft and revision will be openly discussed and compared in terms of the three
argumentation elements for the purpose of highlighting how GOs as a powerful
idea-organizing weapon help writers delineate a sound agumentation structure
without the fear of going awry and being wordy.

i 2"z Argumentati on Essay Reading & Passage Writing (50 minutes)

In the second class periodstudentsin groups continue to familiarize themselves
with argumentation. They are led to re-arrange five scrambled argumentation
paragraphs, through which students areexpected to sharpensuch reading strategies as
scanning and skimming, and, most importantly, notice how transition words function
asMooksodto connect sentencesand paragrapts for the sake ofcohesion and coherence
Later, the sample writing will be distributed to students to read and analyze the
embedded argumentationelements with the help of GOs Finally, based on the induced
argumentation model, students are expected to finish one JCEEargumentation
composition both in groups and individually.
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i 39 z Exposition Essay Reading, Element Analyses, & Passage Writing
(50 minutes)

As the extension of the first two periods, the instruction of exposition writing
starts with studentséschemata activation; students are warmed up to express their ideas
about expositions z if expositions are different from argumentations, and in what ways.
Also, students are encouraged to share in which situation the genre of exposition is used.
Sudents with the basic knowledge of exposition in mind are laterrequired to
re-arrange the scrambled sentences, whiclboring up the concept of exposition structure.
With the knowledge of the exposition structure, students then read the sample article,
entitled (Friendsd and complete the GOs asideFinally, one JCEE exposition
composition will be completed both in groups and individually in the end.

i 4™ z Description Essay Reading, Element Analyses, & Passage Writing
(50 minutes)

In the forth class period, students are finally introduced the last JCEE writing
genrez description, which emphasizes writersdcareful observation of people, objects,
circumstances,or even intangible affection and smell, etc., and therefore may involve
abundant useof descriptive words. To warm up, teachers mayandomly pick some of
the studentsto first describe something tangible and intangible(e.qg., books vs. smell)
Studentsopersonal drafts later can be compared with their own revisions, after the
three-element description model is introduced, seeing if they,just as the majority of
writers do, lack descriptive details and get themselves stuck only in surface, general
information while writing. With the basic knowledge of description, s tudents read
through the sample article, entitled My Favorite Book Storé) and complete the
corresponding GOs aside. Also, the charts of verbs of senses as well as words/sentences
describing people, objects, and places are offered for reference. Finally, students
complete one JCEE description composion both in groups and independently.

i 5" z JCEE Compound Writing (50 minutes)

While one JCEE writing topic does not necessarily involve only one genre, students
in this final class periodare required to first analyze all the writing topics of the past10
years, recognize the genres involved, and then give cagsponding GOs before writing.

In order to have students successfully retrieve the previously-acquired knowledge
about the three JCEE genres, studentsere arewarmed up to review what they have
gained during the former training periods. After the warm -up, the JCEE writing topics
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of the pastdecadeare once again browsed in order for students taecognize the mixed
genrenature.

After the genre analyses, students draw the GOs corresponding to eadh A & O 6
genres and are reminded to finish the compositions (10 topics) independently in the
following 10weeks.

Level of difficulty

A A A A
Elementary Intermediate Upper-Intermediate Advanced

Model of Writing

Argumentation, Exposition, and Description

Teaching Focus

Group-based collaboration
Genre reading with element analyses
Genre writing with graphic organizers (GCs)

Teaching Procedure

i The ' Class Period

(Warm -Up)
1. Divide students into groups.
2. Distribute the worksheetof O W i vs r 8 W n oto students. (See Appendix A.)

3. Have students express howcSAT writing examinations differ from JCEE ons.

(Presenting the Text)

4. Distribute the worksheet @rgumentation 6to students. (See Appendix B.)

5. Define the concept of @rgumentation 6and its three main embedded elements
(Claim, Reasons, and Evidences) to students.

6. Lead students toread through the four exemplars.

7. Have students dentify the three elements in the provided exemplarsthrough
discussion.




The Annual Seed Teacher Project

2012

5

o

is rather bottom -up.

is, have students firstly analyze the four exemplars, then identify the
three argumentation elements, and finally  induce the argumentation model
onthetop. *(/ n t hi s case, I t~&os bet foestudento

to fill in the answers 1)

Teaching Tips:

-

For the sake of saving time, the teaching procedu re mentioned above

However, it is also suggested to try a more top-down approach. That

o e e - e o e - - e e

e o o e e o M e M e R M M M R M M R R M M M M M e e M e

(Bridging Reading to Writing)

8. Based on the argumentation model, lead groups to expand a general statement
Qapanese food is healthier tan American fooddz into a complete argumentation
paragraph.

9. Lead students to discuss each group writing work, pointing out the necessity of
GOsin brainstorming and arranging writing ideas.

10. Have students revise the argumentation paragraph with the helpof GOs.

11. Lead students to compare the draft and the revision, highlighting how GOs work as
a powerful idea-organizing tool.

i The2"Class Period

(Warm -Up)

1. Distribute the worksheet of @rgumentation Paragraph Rearrangement(See
Appendix A.)

2. Have students rearrange the scrambled paragraphs.

3. Have students share their reasons for paragraph rearrangement.

4. Lead students to circle transition words.

5. Have students predict the purpose of transition words.

(Presenting the Text)

6.

Lead students to read through the smple argumentation article, entitled GShould
Students Wear Uniforms to School®and complete its GOs aside.
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7.

Remind students to circle transition words that function as hooks to connect
sentences and paragraphs for a higher degree of cohesion and coherenc

(Bridging Reading to Writing)

8. Have students in groups complete the assigned JCEE argumentation composition
and its corresponding GO.

9. Lead students to openly discuss each group writing in class.

10. Have students complete the composition of the same tojic independently.

i The3"Class Period

(Warm -Up)

1. Distribute the worksheet of (Expositiondto students. (See Appendix C.)

2. Have students differentiate the genre of exposition from argumentation in terms of
the embedded elements and the situation they &e used in.

3. Lead students to rearrange the scrambled sentences and tell reasons.

4. Have students examine the exposition structure based on their sentence

- e —

rearrangement.

Teaching Tips:

5

For the sake of saving time, teachers may directly point out the three
exposition elements in a rather  bottom -up way.

However, teacher s with a more _top-down teach ing philosophy in mind
may try a more implicit pedagogy. That is, leave the three elements BLANK

until students later finish the following sentence re -arrangement activity

e o e e o o o o o = =

and analyze the exposition structure cooperatively.

Have students circle the previously taught transition words and look for other new
ones.

Lead students to share ideas of how transition words help improveohesionand
coherence in an exposition.

(Presenting the Text)

6
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Lead students to read through the exposition sample article, entitled@riendsd
Have students review the eposition three-element model and complete the GOs
beside the essay

Remind students to circle the transition words that function as hooks to connect
ideas with each other in the sample article.

(Bridging Reading to Writing)

10.

11.
12.

i

(Warm -Up)

1. Distribute t he worksheet@escription.6(See Appendix D.)

2. Have students differentiate the genre of description from argumentation and
exposition in terms of word use and the situations they are used in

3. Introduce the three-element description model to students.

4. Randomly pick some students to describe peple (e.g., classmates) or objects (e.qg.,
books).

5. Randomly pick some other students to describe something intangible(e.g., smel).

6. Lead the whole class to together analyze those studengslescription sentences on

Have students in groups compete the assigned JCEE exposition topiand its
corresponding GO.

Have students comment on each groug exposition writing openly in class.
Have students complete the composition of the same topic independently.

The4™ Class Period

the blackboard, ensuring they all contain the three description elements.

—— R R REm REm M MEm MEm M R MEm R M R R R M R R R e e e =y,

Teaching Tips:

Teachers may provide the following examples to illustrate how to prevent making

the most common mistake z lack of description details zin description essays.

[t R st R

The bagel tastes good.

The chewy bagel tastes good.

The chewy, doughnut-shaped bagel tastes good.

The chewy, doughnut-shaped bagel tastes incredibly good. Taking a bite, | can

find numerous ingredients within the dough and on the topping, such as cheese,

onions, garlic, and pieces of fruit or vegetables.

—— e o o o -
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(Presenting the Text)

7.

10.
11.

Lead students to read through the sample article, entitled®ly Favorite Book
Stored

Complete the corresponding GOsbeside the essayhrough description element
analyses.

Have students browse the charts of sense verbs and words/phrases describing
people, objects, and places.

Remind students to circle the listed descriptive words in the sample essay.
Encourage students to add more relative items to thecharts for future reference.

(Bridging Reading to Writing)

12.

13.
14.

Have students in groups complete the assigned JCEE descriptidapic and its
corresponding GO,

Have students openly discuss each group writing.

Have students complete the composition of the sane topic independently.

The5™ Class Period

i

(Warm -Up)

1. Havestudentsreview in which situations the three genres (argumentations,
expositions, and descriptions) are used.

2. Havestudentsreview the particular elements embedded in the three genres.

(JCEE Wiiting)

3. $SEOOOEAOQOOA OFsAv ixd anieling foly@n & 8 Bee Appendix E.)

4. Have students browse the JCEE writing topics of the past 10 years.

5. Lead the whole class tadentify the genres of each year.

6. Lead students in groups to give the GOs correspondig to different genres.

7. Remind students to finish one composition per weekin the following ten weeks.
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(I1.) LESSON PLAN

Class L Time Limit
Period Stage Activities (minutes)
wlkAaAy3a {aQ ! gl
Warm-Up JCEE Writing 10
4 Exemplars fothe Identification
: of ArgumentationStructure
1 Presenting the Text (Model) with the 3 20
Argumentation Elements
Bridging Reading to Expanding a General Sentence
. . . 20
Writing into an Argumentation Paragrapl
1. Paragraph Rearrangemermtrf
the Review ofArgumentation
Warm-Up Structure (Model) 10
2 wkAaAy3a {aQ |
2 Transition Words
: 1. Argumentation Essay Readin
Presenting the Text 2. Completion othe GOs 20
Brqulng Reading t9 JCEE Argumentation Writing 20
Writing
1. wl A a AMywatendsst@vard
Expositions
Warm-Up 2. Sentence Rearrangement for 10
Exposition Structure (Model)
3 with the 3 Exposition Element
: 1. Exposition Essay Reading
Presenting the Text 2. Completion ofhe GOs 20
Bridging Reading to " "
Writing JCEE Exposition Writing 20
A Warm-Up 1. Ralsmg ;ﬁ\wareness toward 10
Descriptions
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2. Description Structure (Model)
with the 3 Description
Elements
: 1. Description Essay Reading
Presenting the Text 2. Completion othe GOs 20
Bndgmg Reading t9 JCEE Description Writing 20
Writing
Revew of the 3 JCEE Genres
Warm-Up (Argumentation, Exposition, and 10
5 Description)
Writing JCEE Compound Genre Writing 40

Figure 1.0Overview of the Lesson Plan

PERIOD 1z JCEE & Argumentation

> whk AAdAy3 { { dovérg theQEE Mg adhhe \Bainilp
(The F' Class Period 10 minutes)

In this period, students areled to raise theawareness tovards the differences
between the GSAT and JCERriting examination s. To be more specific,students in
groups, with the worksheets distributed, compare and contrastnarration in GSAT and
the compound genre mixed by argumentation, exposition, and descriptionin JCEE To
look more into the mixed nature, students are further required to make prediction
about how different genres (argumentation, exposition, and description) form the JCEE
writing.

Directions:

1. Divide students into groups.
2. Distribute the worksheetof O W i1 vs r 8 W i oOto students. (See Figure2.)

10
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3.

B2Hax vs HErx.

L $¥45xA [FERF] - S5exF - 28X (Do~ (DeAXx - (DELx- W
wax?.,

2, BAFRIFERSH- ATAZESHXXHAME - 32 [ (arzumentative]] - [ €3
(expository]] ~ [ & & (descriptive]] 24 - AL MELLSEELL 7,

QOS2 EXAARRUIEIGL A A 2B FEL0FF IR~ E R se

&xmwi;: F-gnzEiszes=x[Easas fmsfpElsenssnnsserus

HEEER

...)&f‘-rvﬁv W Ek (el ) REFREI TR ~ERRGR - KRES1NF -RamK -
2-glpalraman s Sngin - A tALaginman g - Aogfpalaas

FERTALE - .

EREAETAREECRE  MoNRaRE-A - S IR R —Ean - XosfEses

wied s zdnoa? w487 it amE Tt wed T asE

ENFSAEMAETURATE - ¥ -EAS 1NN THEL - FE-NSERARINTARS
3¢ 2-sEaleFeans (= 2a . 4FEE s 228 FogEugesse
PSS

EOyr kAN Tlamicy) = RE TR ~E 2% - F-sfalsmae Ray TR -
+22¥4S fogwsusesEoty seomasd).

SHANLIET BEF A ERASOHSINRA WUESEE - G-E2 0 DO FORAAL
».;M;gsw_g FosmanswslE ogErns-

CHAEHITUEES  ETUSATINERE S S-ATES SELEIT IS wREHE

ZHNFRRA-EES - KRF5% - E-ERT UL enna RBASEAT - Foguns

sRagseraaf@sy. .

Figure 2. Worksheet: O W vs s Win 6

(Also See Appendix A.)

Have studentsexpresshow the different genres (argumentation, exposition, and
description) form the JCEE writing. (See Figure3.)

| ol vs IR FHx

. 4
4. el S L EZ BEEA ¥ oAt mmv X (DR (Dt ~
{ DR O%E  SBMBEE
’ R 224340 3%7%
2. B ,\,x,{ WA - BUF A VL 4 KA 09 A8 B - % 4 [sri(argumentative) ] - [19)

(expository) ] - [ 4 i (descriptive) ] 4 A + i 48 8 [ T

AR 0% — 1 34 AR XL
), RiAIHR

iwé«% €0

(98)40 R AR T AR M B B R i *rz?-&?‘tfc B B — Rl
W hretr—te @it —x 2 A48 73 P AR F 2 BIER P
| B 4 mwﬁmm
O K AANEETRRTR « % — B A# 120-150 FHRZ -+ A — k440 RRE
) ok - B ARk SN (0 A AR AR E0Y) BB

RRE M RE -
AR50 kg% NmLima)
(96) 45 4648 40 — 10794 B (clectricity) ) ¥ T8 ? 3
2.0 wrxmur l-—&wﬁ:&#m&#‘t«fbu Ji*ﬁ*l!ﬁj

(OS) Al TS nz %QMrmnw&ﬁ uwﬂmﬁ%%#ﬁ* ¥

. — R AR W1 12N+ ¥, = BRI E AL

i xz]amwxmaf\m

(99)1::#!#“ F 0w
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Figure3d 3 OO0AAT 008 71 OEdnpoucdiEiemeht®d IGEE Wriing O E A
[I. Presenting the Text Argumentation

(The F' Class Pgod ¢ 20 minutes)

The genre of argumentdion is the theme of the first two class periods The
instruction of argumentation writing starts with sentencereading. That is, students
read through the four exemplarsprovided to tell how the three elements (clam, reasons,
and evidencegexamples) form a sound argumentation.

Directions:

1. Distribute the worksheet @rgumentation dto students. (SeeFigure 4.)

im o e o G MET XM
# % X (Arzumentation) - ¥ % X (expozition) - 3§ af x (description).

Argumentation)«
siEolasacres T g4 Chin- 352 [RESARARY £50
& Rewon-Evidence]- %€ I SE2RGEE FIDL =58 EHATRE -

IClaim + Reason + Evidence|.

» Circle the elanent if it iz included in the sentences belov..,

-> Claim Reszon Evidence.

iz baczuss  uches the zudiznce

-> Claim Reszon Evidence.,

Japanese food is heasithier than American food..

Figure 4. Worksheet: 0! OCOI AT OAOQOET 1 6
(Also see Appendix B.)

2. Define the concept of @rgumentation 6and its three main embedded elements
(Claim, Reasons, and Evidences) to students.

3. Lead students toread through the four exemplars.

4. Have students dentify the three elements in the provided exemplarsthrough

12
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5

discussion.(See Figure 5.)

& 38 X (Argumentation)«
siEnlasarEei € w542 Chin)- 352 [RES AR £50
& Reon-Evidencd] - ke I S 2 R8T ST B0 =58 EHXTa% -

[Claim + Reason + Evidence|.

» Circle the elanent if it iz included in the zantence below..
- Claim Rez:on Evidence.,

0UChSs the audencs. o

- Claim Reszon Evidence.

e sarmind s thatna
2 1SEEs (NS

Claim Reazon Evidence,

v

Claim Rez:on Evidence.,

Teaching Tips:

is rather bottom -up.

However, it is also suggested to

is, have students firstly analyze the four exemplars, then identify t

three argumentation elements, and finally

onthetop. *(/ n t hi s case, I tdés bet foestudento

to fill in the answers 1)

[l. Bridging Reading to Writing

(The £ Class Period 20 minutes)

For the sake of saving time, the teaching procedure mentioned above

try a more top-down approach. That

he

induce the argumentation model

o e o o - e - e - e e e -

Based on thethree-element model, students in groupsthen try to expand a general
statement 7 Qapanes food ishealthier than American food6z into one complete
argumentation paragraph. However, what should be noticed is that students at this

13
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moment have NOT informed of the use of graphic organizers (GOs). It ionly after the
open class discussion of edtgroupséargumentation draft that the use of GOs as a
powerful idea-organizing weapon is emphasized.

5. Based on the argumentation model, lead groups to expand a general statement
Qapanese foods healthier than American fooddz into a complete argumentation
paragraph. (See Figure6.)

¢ the argument,

Japanese food is healthier than American food.

Retbice) Tooomese imd (@) kss ol than_7imeric Arericon food il l o g q{ iteon sl S 9My :
E {,‘] Aecarding 1o the Yesearch eating i ol ncreases den oF he f-flw s " people "»““ e, fit 50 they have . | t»_f
|5 —_l - § A

‘ib Doy it il put e weight and by abot the diseases. SN | EEEREEEE S A wakinnn
f9 g o
-%ﬁ ST ,
A thought thot Joparese Tod is eolhier than Anerican oo
Japanese fod § @lhed with less ol thon Petin ood -
B the Yesych , Cuth e ol s bien 0 the oy
git and diseases .

Japanese food is healthier than American fos
[thier than dmeian foud 5

o IAW“; fod T healthiev than Amevican &od,h:gm

lex <ot ok o7]. This can be seen from Jopantse ¢
(s w@\u tL\nn o American ¥

e T T IS R

- Claim/ Reason
1thinik

l; Exercise: Complete the argument.

e lapanese food is healthler than American food. H PrﬂC”C
B\Tﬂ},ﬁgh«lmm v} ]%

<A ™ 6pihyc Lrie

. gé o S fomtis healti ﬁm C B, y o?imm ]npﬂ“e,@ {wd i heq\th\er than Ammcm :
o] B fl el e 5 s o, e o | ots salidl

iyt of healthy. hod,Because %\mm f%a b3 Lpoked less Sq\t and mL
W avchd® sad Amevicand o fatter thon Jopanes )
i, Mony resear i said cans  ove, ot . s ,nm o ke 56@\@3"’{’“““?‘ n\Jemﬂe H:G $ an)

than Awerican') thaL of f\menmn

W6 hiahey thap Amendan’s ) akas

he,
u{tm \’.ott eTv'leJ food
A

A 7 = s o~ oA s~

Figure68 3 OOAAT OO86 71 OEd 7OEOET C O0OAAOEAA A&

6. Lead students to discuss each group writing work, pointing out the necessity of
GOsin brainstorming and arranging writing ideas.

7. Have students revise the argumentation paragraph with the help of GOs.

8. Lead students to compare the draft and the revision, highlighting how GOs work as
a powerful idea-organizing tool.
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PERIOD 2 z Argumentation (conTinueD)

I. Warm-Up
(The 2° Class Period 10 minutes)

In the second class period, students continue to familiarize themselves with the
genre of argumentation. In the warm-up, they rearrange five scrambled paragraphs to
further strengthen the concept of argumentation structure. In the end of this activity,
they are also led to noticehow transition words function as(ooksdto maintain
cohesion and coherence among sentences and paragraphs.

Directions:

9. Distribute the worksheet of @Qrgumentation Paragraph Rerrangementd(See
Figure 7.)

» Please re-arrange the following sarambled parazraphs of the article entified “ Shonld
Studenss Wear Uniforms to School” and tell the reasons. (*Clue; Note the trapsition words) .

e B).

Also, the umiform Is a =

stodests, and it makes

campus 10 threaten students’ safety. +

\ ® ORDER:.,

| ® REASON:.,

Figure 7. Worksheet (Partial): Argumentation Paragraph Rearrangement
(Also see Appendix B.)
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10. Have students rearrange the scrambled paragraphs.

11. Have students share their reasons for paragraph rearrangement.
12. Lead students to circle transition words.
13. Have students predict the purpose of transition words.

[I. Presenting the Text Argumentation
(The 2° Class Period 20 minutes)

With the knowledge of the argumentation structure and GOs, students thenare
led to read the sample article,entitted (Should Students Wear Uniforms to School®
and complete its GOs asideAfter reading, the list of transition words are finally
emphasized andexplained. Students may add mother more transition items for future
reference.

Directions:

14. Lead studerts to read through the sample argumentation article, entitled GShould
Sudents Wear Uniforms to School?6and complete its GOsaside. (See Figure8.)

» Fill the blanks with transition words...
» Analyze the shovementioned elements if they are induded in the sentences below
Showld Sxdents Wear Unibrms t0 Sckool? 1

[pEeq. PURPOSE of Paragraph 3:
» seiforms cas vaify sudeas 308
make them Jook vaned, because whea sudeat wear vaiforas,

Sioce % hircw mpuhitos was  Hhed e
conkoversiml cioe of wheter smdesn hould wear
weiforms % 5c500] Bas beea discussed Some people disk ok
weonecesary for smdests 0 wear saiforms, bacause ueiforms
seems 0 be usebas, uEhy 2od 2 form of boodag for smdeoms,
who a fme chtizess in this covowy
¥z ueiforms will be 3bandonsd afer mseasgna:x 3
doss malf jusSce whes mudest am i ool Usforms
provide seveal beoefts ®at cag refiewe swdess from
woerying 2bost et clofing, fat fam be mars mcozsEatie,
208 make demuoned

e ]

If smdecss wear ueiforms bl svery day Sy dos't
oeed 2 woay 3od ®ink about their cloting Wies ey wake
9P i e moroing, Bev cas dress immedinely It may redxce
e ume speat sanding i from of teir closets aod wondering
what 0 wear dat day » ®ey casoot
compase Seir clothing Wit other chszmates’, 50 Bey dod’t gt
3 Jot of emplasis 0a Bei appedracces 3od ask ®et mreok B
by masy exgeazive clodes for fem They cas save macs
eoesgy 1 focus 0a acadamic pedormance orother xises

2T
, e ueiform & 3 symbal for
sudeom, 30d 2 makes sdeos more mcozcmable. Wheo
sudects wear veiforan ounide of ®eir school peopk can
easify a2l 2t which sohocl ey oy IF ey Bave accideos o
fioger ouxide, peopk g inform edr school as z00n Az
possible 30 @At swudeos’ bebaviors are uader coowol before
ey have e ability © mke deir own pdgmeos
. uaiforms will ielp wches sacozaize
eir e aod gwewst ober mangers from esmering
campzs 0 Sreanes sudests’ afere

PURRQSE of Parsgraph 1: .

PURPOSE of Paragraph 2:

ey =il Bave 3 zease of beloaging e owa xhool Toey
may pay more anegsion B deir xhool Tiey will compese for
304 prosect et 3chool It can culivate ek persomalies as
citizens i 3 coveny vaiforms Jet
stodecrs Yook uned, 308 2 caa give people 3 good impression
of the 22800] 308 buld e school's prazze

[z 5.

T befiere fa: swdeoss should weas vaiforms beause 2

G
el
——

= [
= ==
I

Hl"

cag provid magy adasniges © U, %0k s Ry 3od vony

Usiforms az 20t mally a form of bosdaze for sdeos; since PUBRQSE of Parzgrapn 5:
stodeos are o0t mate eoough, ®ey cagt judze tings

cormety Atthis Sime, uaiforms ase 3 symbal for swdeat, 208

smodees shosld be observed 308 correced by oo s0deT .

3 » TRANSITIONS as Writing Hools ( $ iR RAKR-) .

PURPOSE of Paragraph 3: .

G
-
———r

Catezories . Transition Words

now, from now on, nowadays, then, from then on, soon, sooner or

Ister, after, befors, until, & = when = while, meanwhile = in the
1. @/, ‘meaantime = 3t the same time, 3t that moment, recently, lately...

* Rec

(at) first, onginally, in the beginning/ second, then, next later !,
2 EA afterwards! finally, at last, inthe end.,

* R

in as 3 rasul, ngly

LER. hence, thus, therefore, thereby...

* R

however, nevertheless, despitefin spite of (the fact that), though, !,

although, even if, even though, as far as | know, to the best of my
4.8 knowledge...

L I TR
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Figure 8. Worksheet (Partial): SampleArgumentation Article & the GOs
(Also s=e Appendix B)

M uniforms will be abandoned after students graduate, it
'@es iself justice when students are in school. Uniforms
provide several benefits that can relieve students from
Worrying about their clothing, let them be more recognizable, |
S0t make them united OV eVer = neveryheles

k1.3

| atn
(lfsmdems wear uniforms to school every day, they don’t
F_I

PURPOSE of Paragraph 2:

1

i in the moming, they can dress 1mmedmtcl\]n n’my T
UL

W&kﬁont of their closets and wondering |
W Moyeovey thyzuannul
ggmpm.ﬁ:nirclo(hing with other classmates’] 7} gothicy don’t put hu don’t put

g

5
='fu1'b¢rm°“
Za$ well umm Blso= ,;\ddmo
uniform s a symbol_fo

E \
(s Nesses. et 14)
0 o | R

i E!fmdmu wear uniformis to school every day, they don't

the time spent standing in fronl of their closets aml Wj)?{tk”ﬂ, \
what to wear that dny, .;,,.‘ L ')m Tannot |
compare their clothing with other classmates'} 5o
4 lot of empasis on their appearances and g9 “J their parents to ‘\_
buy many expensive clothes for them, lh: can save more

,‘Jnn tput |

energy 10 focus on academic performance or other activities.) .

¢ PU RPOSF uf Parxgrlph!

ZT7%} .0 |
(Bl e wifom is & symbol, i _jmﬁ%j____

.[ students, and it makes students more recognizable, Whefl ; e :‘_
stadents wear wniforms outside of their school, people can ml et
easily tell 2 which school they mui))lf' lhc\ have accidents or |
liniger outside, people can inform their school as soon #s |
possible o tha students' behaviors are under control before |
have ﬁle ability to make their own ;udgmcms]

TR TTMAKES SR LT,

I g
PR 2 [T
[ &% ok
bt oa uitouns doschiool every dayohggdon’s | =

moevhdaavonyaud shink-about Aheir ¢lothing Wherahigy, ke
: M uningy thoy.cun dress mmediatey) 1t mey- e
~ thetime spont standie in front of thoir clsets-and wondering
r whatto-wear that ) Morcovey

compare their clothing with other. chwlmu’.(w they don’tput
wlotof emphasis-on-their uppearsnoes and ask their paronts o |
by many-expensive: olathes. for mom‘)vll\r\ N save more

.Qll() cannot

energy 10 focus on scademic performance or other activities

PiRA3 PURPOSE of Paragraph 3
A\” | thesiform_is, 8, sbol-fus ‘ st :
MUW& Students. mare. mogui/.miu"{
ssudaaismesnamiforms. outside ot their sehool, people: Gan
w%fmwﬁwe decidents or

. R
s .
| ek ey 3
| ol ] sl

1f students wear uniforms to school every day, they don't |
need 10 worry and think about their clothingg Wien they wake
up in the moming, they can dress immediately. lmay-reduce
thetime-spent Sinding in front of gny closets and wm
whabiowesrstinvdry, _Motonier Agider iy’ \ra:r(\‘nlu
compare their clothing with other classmates”, mw
wlotofemphusis on their appearances-and ask their pareals. 1o :
buy-many-expensive clothes for them 1'[‘:\ can save morg ——————————————

—

energy to focus on academic performarice or other activities,

JP@ I PURPOSE of Paragraph 3:
_{\Xﬂi , the uniform is a symbal for
able. When |

|
| e

students, and it makes studenis more recog
students wear uniforms outside of their school, people can
casily tell at which school they study. (Fhey have aecidents-or
lmo« outside; peoplevean-inforn their 30000k 25500545 |

~

Figure 98 3 O O A A1 Saide Alylin@iitadjon Article & the GOs

15. Remind students to circle transition words that function as hooks to connect
sentences and paragraphs foa higher degree ofcohesion and coherence

16. Lead students to browse the list of transition words.

17. Ask students to add other more transition words for future reference. (See Figure

10.)
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» TRANSITIONS as Writing Hooks ( % /i #4373 R K LBtk
N Categories Transition Words
now, from now. on, nowadays, then, from then on, soon;
later, after, before: until, as; = when = while, meanwhil
1. BFPE meantime = at the same time; at that moment; recently, lately...
(at) first, originally, in the beginning/ second, then, next, lat
2. B afterwards/ finally, at last, in the end
& i (PR B}, Besidey, Hloo . morenver « Whaths move
C\”‘\A—P[Qn 1 = Wh L‘ILT"VL \)
_'consequently, in. consequence, therefore as a result
' 'hence thus therefore thereby :

. Jifb _C\S o @Ohseé‘ww 8.5 .be;_cqms@i

#»fﬁ' kr OWIedge o \ﬂ
*kc W\Q/ %
pv a‘[)
‘ :ﬂrﬁb : hD)rtZ h@'&ss

Figure 10 Worksheet (Partial): Transition Words as Writing Hooks
(Also see Appendix B.)

[I. Bridging Reading to Writing
(The2" Class Period 20 minutes)

After reading through the sample argumentation essay, students are finally
required to complete the assigned JCEE argumentation writing as well as its

corresponding GO both cooperatively and individually.

18. Have students in graups complete the assigned JCEE argumentatiocomposition
and its corresponding GO. (See Figurell)

18
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» Practice: Complete the arzument! .,
L 2 EHERIHEIH - RALIWERA - (96 £ a¥) .

Claim Reasons
Evidences/E
(Yople (Supporting (m.:,w“

Figure 11Worksheet (Partial): JCEE Argumentation Writing Practice
(Also see Appendix B.)

19. Leadstudentsto openly discuss each goup@ writing in class

19
















































































































