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Introduction

In one of their researchrgject, Siegel and Haswell (2@} soughtto reform the teaching of
listening skills in the classroom with a view to improving the transfer of skills from L1 to L2. They
reviewedFul | ands @2l ovidte Yowrstheuptblylems encountered in EFL classrodms: (
The listening classes are teachentered, (2) The teacher plays a recording to a group of learners,
which has an isolating effeand(3) Listening does not take place in real time.

A similar critique can be made of how listening is taught in the Taiwanese secondary as well.
The learners are asked to read to the questions. Then, they are asked to &stext.Next, they
mark answers to the questions. Finally, they do listening comprehension queStens.
consequence of using this kind of approach or technique to listening comprehension and instruction
results in more of a personal rather than interactive fBsis distances the students from the task
and makes them less engaged in the process. In fact, listening in the real world is a skill that usually
requires some level of interaction with the speaker, or production required from the received
information. Most listening class tasks are abstracted from context: a single conversation or
announcement, with a set of questions either set before listening or displayed after. This is unlike the

circumstances that are usually expected of a listening performance.

The Purpose of the Paper

The paper has four main sections: (1) Introduction, (2) Using UbD on Differentissteting



Instruction (3) and Listening Curriculum Development and Instructional Design. The aims of this
paper are¢o raise awareness of factorisat are responsible for learning to listen effectively and
enable teachers in senior high schools to incorporate educational theory into everyday fir&ctice.
hoped the paper will helpeachers get a better view of curriculum development in listening
instruction:

a) They would like todescribe approaches to listening curriculum development and design

b) They will be able tplan a course or session using an outcome based approach

c) They willunderstand how tarrite learning objectives/outcomes which communicate the

intendedearning to students armdher.
d) They are able toecognize factors which contribute to effective listening instruction and
learning in your owrpractice

e) Theycanoutline implications of curriculum change

f)  They are willing toselect appropriate strategies in adjusting a curriculum for your needs

g) They cammake a more effective contribution towards curriculum design

A reform in listening instruction is starting for 12 year basic educatfCurriculum

developmentn listening is going to be one of the waves of change in senior high schools.

Product-based or Procesdased

Listening now is viewed as an active process. Teachers shoujashteach listening for tests
(productbased approach); instead, listening instrucsbould be¢ hought of as | mpr
listening ability (procesbdased approach), which shoulik a lifelong skill for learners. A
productbased approach necessitates the setting of questions, listening to a text, answering the
guestions, checking, and then repeating the process with a new text. A fiira®edsapproach, on
the other hand, is inteled to make students more confident and skilled in their listening in all
situations that require them to listen: in class, in tests, out of class on campus, and after graduation,

students will feel the benefit of a procdsssed approach.



Whether to Use aTextbook in Listening Instruction

Over the last three years, | have travelled Taiwan extensively and Ifdwave teachers are
unsure if they need a textbook in teaching listening or if they should develop course/curriculum
themselves. Before offering my response, first we need to make awdlearthe purpose dhe
function of a textbooks. When teaching reing, we all have textbooks for senior high students in
regular English class. But do teachers all follow the design of the textbook they are using in their
practices? Actually, no. For an experienced teacher, the reading textbook is a resource, a tool, a
gui debook that supports a purposeful journey.
curricuum.A t eacher 6s job is to teach toward est al
resources i n suppoWigginso&f MaBighal 20@on Textbboksa at theirnbgsd  (
organize information and provide many exercises, tasks or activities for reinforcing key knowledge
and skills. However, concerning the work around ongoing questions and complex assessments basec
on big ideas and of offeringfterent perspectives, teachers are responsible for using the text to assist
in meeting learning goa(®Viggins & MaTighe 2006).In the scenario we are facing in EFL listening
class, we might need to have listening textbooks as a guidebook for the architects (the teachers in
teaching listening) who build up varied stgfjones (ofgoing assessment) to scaffold students'
listening learing. Listening materials and instructional design is a hundred times (i.e. authentic
video clips and audio text spoken with different speeds as well as accents and etc.) more difficult
than reading. My suggestion i skofla:idn guslei sUtbeDn ic
to make teaching and learninglistening deep and broad.

MaTighe and Wiggins (2006) noted that major textbook companies around the world have
worked to integrate UbD approaches into their materials. When the mateealgeh done, such
textbooks can be very helpful. They also encouraged educators to carefully examine textbooks and
suggest that teachers use them as a resource for implementing the curriculum, rather than as the sol

sourceof instructionalmaterials



Differentiated Listening Instruction

In Understanding by Desigr{UbD) MaTighe and Wiggins (2006) noted UbD isnot a tool to
make educators into good teachers because teachers might not have good pedagogiealdstibis
making a welarranged design looks unacceptable. What dbeterstanding by Desigoffer teachers?

It is a structure/framework used for lotgym goals relating to teachérs i n s tinrclassroontmsed
on thethree basic rationales: (Identify desired results, (2) Determine acceptable evidence, and (3) Plan
learning experiences and instruction.

In the beginning of 2(8, the English Education Resource Center held a listening instructional
design program for seed teachers.tAs teacher trainer, | am extremely proudtbése teacheds
commitment, passion and enthusiasm in English language teaching. In the program, teachers had to
co-plan a unit together. Later, they individually adapted and adopted the design into their practices.
The template used for tsning design comes from Wiggand McTighe 1998 Understanding by
Design, Association for Supervision and Curriculum Development, ISBN#1Q0313-8 (pbk) ,
which is a fowpage template includingfa) Stage Mldentify Desired Results, (b)Stage 2

Assessment Evidencér) Stage 8 Learning, and (dptage 4 Access and Reflect

The Four-Stage Approach
Stagel: bentify Desired Results
The teacher thinks of his/her goal, examines the national standard of listening instruction and

reviews his/her expectations. Four essential questions that the teacher might want to ask him or
herself argWiggins & J McTighe 200):

E Are students able to do, on their own (transfer)?

E  What understandings about key ideas should they leave with?

E  What do Content Standards imply for learning geals. what should students know and

be able to do, given the content targeted?

E  What big ideas should anchor and organize the content, framed as Essential Questions?



What do common/predictable misunderstiags suggest what the desired understandings

ought to be?
Figure 1: Key Design Elements in Stage 1
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Enduring‘Understandings+

What understandings about the big ideas are desired?{what
youwant studentsto understand & beable touseseveral’
years from now)

What misunderstandings are predictable?+
4

Essential Questions+

What provocative questions will foster inquiry into the content?-
(open-ended questions that stimulate thought and inquiry linked:
tothecontentofthe'enduring understanding )+

Students willunderstand that....,

1 ~+the definition of beauty-differs from people to people. A-
beautifil appearance s subjective, while-a beautifil insideis-
reachable for-everyone +

2 - g rolemodel toidentify with 15 helpful to form-a positive and-

Contentspecific....

1. Whatis beanty? {which. .. )abig-girl adarkgirl orashortgirlis
beautiful? Why?+

2 -+ Aside from appearance, what other else make a person beautiful? +

3 »What characteristics-do-vou possess that make vourself'a beauty and-

1 ~ Smdents will know how to use some-core words to-describe-
their-appearance-and how to relate some other words to-self-
appreciation or depreciation +

2 -With the listening practice and script reading, students will-
define beauty in-anew light. +

.-+ They will kmow how interpret themselves with-an admiring-
look. Theywill kmow the best way to beauty is positive to-

thair annasranea

constructive self-image, which contributes to true beauty.+ why?+
(From the rofe model, students understand the meaning of beavtyand” |
can identify theirseff-beauty. ),
Students will know...., Students will beableto....

'Il .—+ Smdentswill be able touse newly-learned words in different
content; they will be able to use those core words to express their
ideas in a short writing about beauty. +

2 -+ Smdents-will be-ableto-grab the mam idea of the speech and listen-
to the keywords of the listening material, with whichthey-can-

understand some detailed information convevedin the speech.«

Stage 2:Determine Acceptable Evidence

Teachers start to think about a unit or course in terms of collecting assessment evidence. The

teacher needs tsla himself/herself: am | assessing everything that | am trying to achieve (in Stage

1), or | am trying only those things needed to test and grade? The following are essential questions

(Wiggins & J McTighe 20, p.8):

E  What is evidence of understanding ¢gposed to recall)?

E  What important transfer tasks should anchor the assessment since transfer is the
essence of understanding?

E

particulars of the task?

What criteria should be used to assess work related to the Desired Results, not just the

In otherwords, the teacher checks the alignment between Stages 1 and 2 that help him/her



ensure that all important goals are appropriately assessed, resulting in a more coherent and focused

unit plan.

Figure 2: Key Design Elements
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Framing Performance TaskJsing GRASPSIn fact, not every performance assessment needs
to be framed by GRASPS. However, at least one core performance task should be included in a unit
or course for assessing understanding. The reason is that perfornsksaeotizonly provide students
with clear performance targets but also +watld meaningfulness that are not found in
decontextualized test items or academic prompkerefore, appropriate criteria and rubrics are
needed for the tasks and known by thedsti in advance(Wiggins & J McTighe 2006). The

following example is from Stella Lai:



Stage-2'—Assessment Evidence-

Performance Task+
(descrihesthelearning act

below)«
By what criteria will perfor

Throughwhat authentic performance task will students demonstrate the desired understandings, knowledge, and skills?

apply knowledge and skills to demonstrate their understanding in areal life’ situation. Describe your performance task scenario-

ivity in " story” form. - Typically, the P.T. describes a* scenario or situation that requires studentsto-

mancesof understanding bejudged?+

What should studenis-
accomplish-by-completing
thistask?

a

R—Role+

What vole-(perspective)-
will yourstudents-be-
taking P+

a
A—Audiences
Who-is-the-relevant-
audience?+

a

S—Situations

The context-or-challenge
provided to-thestudent +
pul

P — Product, Performarnces|
What product or-
performancewill the-
studeni-create?s

E;RﬁSPS‘Elementsuftheperformance'Task - &

G—1.+Beable to appreciate different beauty+
2 +Beable to-comprehend a-speechs
3 —+Beable to-appreciate themselves+
R—1.+Anactive participant-during the listening and discussing process. +
2 -+ An independent producer when 1t comes to writing about theirown expenence.+
A—Thewhole-class, -aswell-astheteacher, isthe target audience +
S5—1.-Asong, “Big Girl fvou-are-beautiful I is edited as motivating' pre-listening material +

2. LupitaMyong g5 speechon Black Beauty-Essence Black-Bemiy, the middle part of which (00:45~03:38).4"

I Lupita isused as while-listening matenial The middle part is-cut intotwo clips based on their levels-of
difficulties. The first part is easier, so to get-amain idea-and detailed information The second part refersto-|
more abstract concepts and the wordings as well as the sentence structures are more-difficult ] + .

P—A writing task+'

[ Students need to hand in a piece of writing. To-complete this assignment, they willfirst take a-deep look at |-
themselves to find what they regard as the most praise-worthy characteristics in themselves. Then they-
need to-describe the unique personal trait-and 1llustrate how they find the trait so important. Then, they-are-
asked to-constructing a strong self-mmage by companng their past-self and the presentone. ] <

index+
sgafed 50 3. 1.
Definition- | Definitionis specifically given Definitionis givenandthereasonis® | Definitionisgivenbutno: | ¢
oftrue- withat'leastonereasonto offered. Butthereasonisbarely reasonis offeredto
beautyand- | coherentlyand dearlysupportits:| supporting its definition., illustrateits definitionor
illustrat- | definition... thereasonofferedfailz to
reasuns. supportits definition. .
Apersonal- | Aillustrativepersonalexperience’| Apersonalexperienceis clearlygiven' | Apersonalexperienceis: | ¢
experience-| isspecifically givenand but barelyhighlights his definition.. | roughly givenbutfailsto
S Standards & Criteniafor successively highlight his highlight his/her
Success. definition.’, definition...
Creste the rubric for the Asummary- | Aconclusionisstronglycoherent: | Aconclusionisbarelycoherentto ioni a
Parformance Task. ; ) 2 . 1 el Avconclusionisnot
conclusion., | tohisfherdefinitionwith his/her definitionwiththe same coherenttohis/her
differentwordingsorsentence: | wordingorsentence structures. . definitian...
structures.=.
Sentence: | Sentence'structuresarevarious® | Sentencesstructuresarebarely Sentencesstructuresare: | ¥
structure-. | andappropriatelyandcorrectly: | changedandcomrectlyused. always thesame-and
used., mistakes arefrequently
geen.’,
Wording | LessthanS'mistakesbothinthe' | Morethans:-but{ess than-eight Morethand:mistakes a
and: useofwordsand punctuation.. | mistakes bothintheuseofwords bothinthe-useof words
punctuztion. andpunctuation... and punctuation...




Rubrics A rubric is a criteriorbased scoring guide consisting of a fixed measurement scale (5
points, four points, or whatever is appropriate) and degmnigtf characteristics for each score point.
It is used to evaluate the traits such as mechanics, craftsmanship and orgawizi&tioshould be
judged separately. It is an overall impression of a student/s work, which yields a single score or
rating for aproduct or performance. Although a holistic rubric is an appropriate scoring scale when
an overall impression is required, analytic rubrics are considered as a better assessor on describing
the degrees of understanding. How can we set up a rubric thetasdo the levels of the learners?
Step 1 Gather samples of student performance.
Step 2 Sort student w o r K favom3t stacksdbechuse ir ieeadier th s t
handle based on differentiated instructioand write down theeasons.
Step 3 Cluster the reasons into traits or important dimensions of performance
Step 4 Write a definition of each trait.
Step 5 Select samples of student performance that illustrate score point on each trait.
Step 6 Continuously refine
Other evidenceThrough what other evidence (work samples, observations, quizzes, tests,
journals or other means) will students demonstrate achievement of the desired results? Formative and

summative assessmewtn andshould be used throughout the uoitarrive at the outcomes.

Stage 3:Plan Learning Experiences and Instruction
In stage 3,Teachers plan the most appropriate lessons and learning activities to address the
three different types of goals identified in Stage 1. Essential questimiewd help leadthe
teacherin designing effective activities to engage student learr{iMiggins & J McTighe 20@, p.§
What can | do to make the work maximally engaging and effective?
I f the Acontento is the answer, then what
What content should we cover? What content needs foibeovered?

When should the Abasicso c¢ometoknowhsadis? When

5



., When should | teach, when should | cos@hd when should | facilitatgtudent
Adi scoveryo?
., How do I know who and where the learners are?
., What should | do if themlreadyknow/ can do? What should I doit hey dondt ?
Moreover, in order to truly meet the standard, what should they be ableindefmendently

(transfer)? What should | be doing to makerh more independent and able to transfer?

Figure 3: Key Design Elements in Stagd

Consider
what needs
to be
"uncovered"”

Test your vs. covered.
proposed learning
plan against WHERE-

TO and for alignment Use diagnostic

with Stages and formative
14 2. and adjust as 055€S$:WBHTSdTO
needed Stage 3 monitor an

adjust.

Use the six facets

to generate new Frame
ideas for learning the learning
via
questions

Six-Facet In the UbD framework, six facets of understanding are used to examine if the

learners truly understand what they have learned. Students are abiggmé & J McTighe 2012,
p.5):



explain concepts, principles, and processes by putting them in their own words, teaching them to oth

justifying their answers, and showing their reasoning.

interpret by making sense of data, text, and experiencaigfirimages, analogies, stories, and models.

apply by effectively using and adapting what they know in new and complex contexts.

showperspectiveby seeing the big picture and recognizing défdrpoints of view.

know how to displagmpathyby per cei ving sensitively and wa

haveseltknowledgeby showing metacognitive awareness, using productive habits of mind, and iiefjeg

on the meaning of the learning and experience.

Diagnostic and Formative Assessmenbrmative assessment should be tailored to meet the
different levels of students and it should be highly connected with the relevant learning targets, and a
specified point in the instructional process. Moreover, formative assessment should take a torm mos
likely to elicit the desired learning evidence (R®@mo & Li, 2011). As a consequence, any
instructional activity that allows teachers to uncover the way students think about what is being
taught and that can be used to promote improvements in fudentl e a r-goinghagsessmsento n

Understand by Design
2o

®q»f

3. Plan learning experience &

Instruction
The Learner Relationship

What Teachers Prepare How Students Engage
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* Product/ Backgrounds
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Stage 4: Assess Reflect

In the beginning of 2015, Cynthlau and | used.istening to Learmas a guiding source and

UbD as a template to help teachers to frame their listening instructional design. The program was

quite successful. In October, 2015, there will be a national conference tolshgaténtial of local

English teachers using UbD in instructional design. Thieviing are the reflections of one of the

teacher participants, Stella Liang,

Assess'and'Reflect(Stage'4)-

Considerations+

Comments+

Required Areas-of-Study: .,
Is-therealignment  betweenoutcomes, performance-
assessmentandiearningexperiences?.,

The'goalofthisunitis that-students areabletoappredate differentbeautyandalso
themselves. Listening to thespeechis practice of modeling, orlearning from-a
providedexample.Inthe'end, students canapply whatthey-are inspired to theirown
growingexperienceand presentitinthe writing. The- reviewers, includingtheteacher
and partners, will'seeif-students really understand the-questions and produce:.

Adaptive Dimension:' .,
Have T'made purposeful-adjustments tothe curriculum-
content{not outcomes), instructional practices,and/or

the learning environment to'meetthe-learning needs-and-

diversities-ofall mystudents? .,

Forstrugalingstudents:

Strugaling studentswillbeoffered-asampleofstudents writing, wherethelayout
andsentence-patterns are-already fixed . All students need todois to putinto their
ownopinionsorpersonal experience.”.

Forstudents whoneeda-challenge: .
Muorecapablestudentswillberecommendednotto-usethe samplenfstudents”
writing, where'sentence patterns arefixed. Instead, they-are'encouraged toexpress

theirown-ideas by freely using whateverthey-have-learned. .

Kl

Instructional-‘Approaches::,
Do Tuse-avariety of teacherdirected and-student-
centeredinstructional-approaches? .

In"pre-listeningand while-listening parts, mostofthe activities areteacher
directed, withclasstorrectionintheend, except-some-individual opinionssharing
invited bytheteacher. But,'there:are-still somegroup discussionand group sharing,
suchasthe'GettingStarted part, the'output-of which-differs fromgroup togroup
dependingondifferentievels.ofeacharoup. Inthe post-listeningpart, student
centeredinstructional approaches-areincorporated. TheBrain-Starm-and-Do Tt Your
Own-welcome-differentideas fromstudents“Englishproficiency and persanal
background knowledgeas well. In"DoTtYour-Own, supportfromtheteacheris even
giventothosewhoare notconfidentintheirown-writing.”.

Tofacilitateandto-colorthelearningprocess, avariety ofinstructional approaches
helpalot..

a

Resource BasedLearning:.,
Do-the studentshave-accesstovarious resourceson-an
ongoing-basis? .

Tocompletethe pre-listening Taskq,'students will betakento the computerroom
withthe-purposeofsurfingontheInternet-togetrelevantordetailedinformation.-.
Asforothertasks, pictures ofthekeywordsandthe speechscriptwillbeprovided
bytheteacher. To-accomplishthewriting-assignment, dictionary shouldbe prepared
by-each'student,in'casethey need to-lookup the'correct-useorthe definitionofnew
words. '

From: -Wiggins, Grant-and 3. McTighs. {1998}, Undarsisnding dv-Design, Association- for Supervision and ‘CurriculumDevelopment, - ISBN#- 0-87120-313-8 (pbk).



one of the most difficult aspects of teaching is the isolation it imposes on its practitioners.
Teachers spend most of their days alone in their own classrooms with their own students. However,
few opportunities are available that allow them to casuallyrebseow colleagues teachr consult
with one's colleagues about a persistent management problem or a lesson disaster. Teachers seldor

easily learn from other teachers because little time is available for sharing their practices.

How you did it: people, task, and process

We were amazed that we had been able to complete all these assighments by
co-planning. When reflecting on what had happened during those weeks, | found
that our team work had relied on three factors, namely, people, the task itself, and
the process along the way. Firstly, | guess it was “people” who decided whether we
succeeded or failed in this co-planning. What | mean by “people” is the realization
that the team work could not be accomplished without its members’ commitment to
some interpersonal skills. | believe that these skills helped each of us to work
together more effectively with others, although we did notice it along the way. |
realized that, during those days, | had attempted to communicate more effectively
with my teammates. | had tried to express myself with greater clarity and, at the
same time, listen to others with great patience and learn to be more broad-minded
in negotiation. Of course, we all knew about these communication skills before,
mostly from books or so-called “common sense”, but actually putting them into
practice is quite another thing, especially when others suddenly make some
suggestions. You have gained lifelong wisdom when you start to happily accept
others’ recommendations, and sincerely appreciate others’ advantages and
contributions. | felt that all these inter-personal skills had been practiced by our team

in the past few weeks, and it was all new to me in my teaching career.

In general, UbD is a waof thinking purposefully about curricular plaing and school
reform. Evidence of understanding is revealed through performance, focusing on the transferring
ability of student learnin@nd not the mere gathering of informatidn fact, UbD reflects a

A conotuisnui mpr ov e me nsignandlgamingp ach t o de

Listening Curriculum Development and Instructional design
At the end of 2013, Mr. Richard Roshagd | decided to write a listening book for Taiwanese

10 graders. We had been through a long conversation and a period of time for discussion. Finally, we



decided on a listening textbook which would be different from the traditional ones, which are very
productoriented.

We reviewed the literature of listening instruction and we reached mutual agreement that we
were going to use an interactive approach with collaborative learning in designing the listening book.
This interactive approach embedded bottand top approach together, flexibly applied to the
different stages of listening instruction. In particular, we decided to use the Visual Dictionaries
(applying a bottorup approach demonstrated in fliséening activities) to establish the concepts of
the core words in listening texts. During whilistening activities, we hold varied exercises (i.e.
True/False, multiple choice), activities (i. e. listening for key words, listening for specific
information, l i st eni ng {canitionchwareaasd irs listening strategiéss e
and skills (all those assessments atteer evidencde o0 s how studentds wunder s
text). In postlistening activities, we provide mhupbl as aperformance task a realworld

meaningful learning.

The Curriculum Cycle
Peyton and Peyton (1998) note that the curricular cycle has to involve a development cycle: (a)
needs assessment, (b) design, and (c) implementation. After this, outcomes will be reviewed and

evaluated against the original needs assessment.

Needs assessment

Outcome Design

Implementation

Fig 1 From Peyton and Peyton, 1998



Before stding to design listening instruction, teachers need to keep in mind goals and
objectives in their curriculum. In the very beginning, there should be a data collecting team formed
before doing curriculum design. After the data collecting team from theceum design
community does data analysis of needs assessment from the demograseitstnedenchmark of
the levels of their studentd)e ingructional design team start doing course/curriculum design. Later,
when reaching the stage on doimgplementation, there will be a professional development
developed A teacher trainer or specialist is invited to do teacher training. Finally, the data analysis
team has to help listening instructors do data analysis on formative and summative asséssments
examine if the outcomes match to the goals and standard from the district, state or government.

To ensure the listening materials and instructional design are stetgeted;we put the
implementation in a reallassroom. All those upreparers in $itening learning showed their high
motivation in the listening classroom, which made us excited. Later, we published our book in
September, 2014. Later, | started doing presentations through the island for different levels of
students at different seniorigh schools. We are so proud that an interactive approach with
collaborative learning in listening showed significant impact on the motivation of listening learning

and instruction of teachers and students.

Stage I: Identify Desired Results

A. Goals, objectives and Features oListening to Learn



The source of listening material for Listening to Learn is based on selected video clips from English
Central (EnglishCentral.com). Each of the five units 1s theme-based and we have selected themes

which we believe will be of interest to both you and your students.

As with the other books in the listening series, Listening to Learn 1s developed around the three core
sections called Think Ahead, Let’s Listen, and Learning More. The Think Ahead- section introduces
the theme and seeks to activate prior or background knowledge. The Let’s Learn- section presents the
core listening both with and without the video segment (thus allowing students the opportunity to listen
only). The Learning More-section, encourages students to reconstruct some of the content of the video
with theme-based follow up activities and a wide range of vocabulary practice of the lexical items
selected i Vocabulary Practice Review. Each of the three sections has within it a number of activities

which are designed to support the listening.

The authors of Listening fo Learn

* believe the development of good listening skills a life skill

» consider listening as an effective means of vocabulary development and acquisition
* hold that listening 1s an active and demanding skill that all students can develop

» see listening as collaborative and not a skill practiced solely in isolation

* value learning as a life-long pursuit

Some of the key features of Listening to Learn are

» awide range of vocabulary support activities and tasks
+ the introduction of Visual Dictation and Visual Dictionaries to the series

» the inclusion of mini- Problem-Based-Learning activities

highly visualized texts to enhance and encourage learning

critical-thinking based tasks



B. EssentialQuestionsfor WHERE -TO

Question 1 Should we use simplified texts or authentic texts with simplified tasks for the lower

levels of profciency? What are the advantagesl disadvantages of both?

Question2: To what extent dave think we can utilize group work in doing listening activities? How

do you envision this? Isn't listening an individual activity?

Question 3 How important is it to engage students in a discussion of the strategies they or their

classmates utilize while listening? Why?

Question 4 What can we do with students who still don't get anything from a listening passage after

listening multiple times?

C. Fundamental Listening Skills Required for 10 Graders

J.C. Richards (1983) listed a Taxonomy of Listening Skills (p.228), which incl@ées
micro-skills for conversational listening (re: Appendix: A) that amount to a very clear description of
the listening skills that EFL need.

Based on my teaching experiend0 graders should be required these basic listening skills:: (a)
to discriminate among the distinctive sounds of the target language, (b) to recognize vocabulary used
in core conversational topics (high frequency), (c) to detect key words (i.e., tihade identify
topics and propositions), (d) to guess the meanings of words from the contexts in which they occur,
(e) to recognize grammatical word classes (parts of speech), (f) to detect sentence constituents, (g) to
detect such relations as main ideajpporting idea, given information, new information,
generalization, exemplification (discourse competence)

Stage 2: Determine Acceptable Evidence
A. Performance Task
One good approach to get learners to reflect on and engage with their learning experiences is

to provide opportunity for personal choice within assignments and assessment tasks. As we know,



learners differ not only in how they prefer to take in and process information but also in how they
best demonstrate their learning. Some students might tomnveral explanations; others need
handson. In addition, some students might excel at creating visual representations; others are good
at writing. Therefore, allowing students some choice within egreted performance tasks provides

a practical way to psonalize learning. Personalized learning lets learners work to their strengths

and interests.

E=Allow students tdevaluate their work and its implicatio(&RASPS)

T=BeTailored (personalized) to the different needs, interests, and abilities of learners

Functions: Gi Goal
(1) Problemsolvingskills What should participants accomplish by
(2) Decisiormakingskills completing this task?
(3) Communication skill: Listening, RT Role
Speaking, Writing and Reading What role (perspectiveyill the participants be
(4) Life- long learning skills taking?
A1 Audience

Who is the relevant audience?

ST Situation

The context or challenge provided to the
participants.

P i Product, Performance

What product/performance will the participan
create?

ST Standards &Criteria for Success.

Create the rubric for the Performance Task




The criteria is created by Cynthia Lu

B. Other evidence:
Varied types of evidence can be usedmrornalo sho

checks for understanding: (@pservation and dialogues, (2) student-asessments, (3) quizzes



